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Summary  
Section A – Issue evaluation  
 
Students showed an understanding of the broader aspects of the issue and an awareness of the balance 

and complexity of decisions that affect local communities and environments. In preparation for this part 
of the examination, it is worth remembering the following points.  
 

• There is always a synoptic element to this part of the examination. This means that although the 

issue may be driven by a particular part of the course, in this case the Resource Management 
(Energy) unit, it will touch on elements from across the specification and it is worth identifying 
these when preparing for the examination.  

 

• Different aspects of human, physical and environmental geography will always feature, and this is 

often expressed in relation to the challenge of managing conflicting demands and the idea of 
sustainability.  
 

• There will be questions that specifically relate to the particular location of the issue and other 
questions that are more generally related to the subject under discussion. For example, questions 

02.2 (AO3) (4 marks) and 03 (AO3 & AO4) (9 marks) focused on the specific location of the issue. 
Questions 01.4 (AO2 & A03) (6 marks) and 02.1 (AO3 & AO4) (6 marks) were broader discussions 
related to the overall understanding of the socio-economic importance of energy and the 

environmental impact of renewable energy developments.  

 

• There is a high proportion of AO3 marks within this section of the examination paper and students 

are expected to select appropriate evidence from the resources to develop a discussion or reach a 

judgement. There is a distinction between simply selecting and copying information, which is 
generally seen at Level 1, and using the selected information as evidence to support ideas. 
Students who develop points that address the question, and who can also support those points 

using specific evidence, will usually attain Level 2 or Level 3 marks. 
 

• When preparing for this part of the examination it is worth revisiting the guidance included in the 
Specification (Geographical Applications; Section A: Issue Evaluation).  

 

Section B – Fieldwork  

The unseen fieldwork questions gave students opportunity to demonstrate their geographical skills and 

offer an evaluative judgement about the limitations of some of the data. The questions also allowed 

students to use the data to make evidenced judgements and consider the validity of those judgements. 

The majority of students demonstrated a good understanding of the unseen fieldwork scenarios and used 
the data effectively to address the questions. Responses to the seen fieldwork questions were more 

variable, with a number of students not attempting some or all the questions.  
 

• When preparing for this part of the examination it is worth revisiting the guidance included in the 

Specification (Geographical applications; Section B: Fieldwork), where the "fieldwork journey" is 
described, along with skills that students will be asked to demonstrate. The seen fieldwork 
questions will always reflect the content identified in this section of the specification. 

 

https://www.aqa.org.uk/subjects/geography/gcse/geography-8035/specification/subject-content/geographical-applications#Section_A_Issue_evaluation
https://www.aqa.org.uk/subjects/geography/gcse/geography-8035/specification/specification-at-a-glance


 
 

© 2025 AQA and its licensors. All rights reserved. 4 of 52  

 

• A significant number of students failed to clearly identify the title of their fieldwork, as requested 

in the allocated space on the examination paper. In many cases this was either left blank or a single 

word identifying the location was inserted. This can make it very difficult for markers to 
understand the context of an answer and may consequently affect the mark. Where an answer is 
clearly related to the title of an investigation there is greater opportunity for a student to write 

clear, developed answers. 
 

• Students should be made aware of the need to respond to the requirement for answers to address 
either their physical or human geography fieldwork when this is expressed in the question. Failure 
to do this will restrict the marks available for the answer.  

 

Areas where students excelled 

The senior examining team reported that all questions were accessible to students across the ability range. 

Scores ranged from zero to almost full marks. The mean mark was slightly higher than 2024, largely 

because of an increase in the mean mark in the seen fieldwork section. 
 
Within the levels-marked questions, a wide spread of marks was achieved, indicating that individual 
questions (and, in turn, the paper as a whole) offered opportunities for all students, while also achieving 

an appropriate level of differentiation.  

 
The time allowed for the paper was increased by 15 minutes in 2023, in response to demands from centres. 
Students are now using the resources more effectively to develop higher quality answers. Many students 

wrote lengthy responses to the 6- and 9-mark questions, often using extra pages. 
 

• Both multiple-choice questions were completed effectively, with very low non-completion rates, 

approximately 0.5% for question 01.3 (AO4) (1 mark) and 1.4% for question 04.3 (AO4) 1 mark). 
 

• The success rate on the multiple-choice questions was approximately 61% on question 01.3 (AO4) 
(1 mark) and 54% on question 04.3 (AO4) (1 mark). 

 

• It was evident that students were adequately prepared for the issue evaluation section. Only a very 

small percentage did not attempt the 6- and 9-mark questions. 

 

• Virtually all students demonstrated an understanding of the issue featured in the pre-release 

booklet, with many demonstrating understanding of its complexity as they considered conflicting 
viewpoints.  

 

• The use of the pre-release booklet to identify appropriate points in relation to the questions was 

impressive. This was particularly noticeable in relation to questions 02.1 (AO3 & AO4) (4 marks), 
02.2 (A03) (4 marks) and 03 (AO3 & AO4) (9 marks).  
 

• Many students used relevant information from the resources effectively to develop their answers 
to the longer questions. This was reflected in the significant number of students who moved 
beyond Level 1 in questions 01.4 (AO2 & AO3) (6 marks), 02.1 (AO3 & AO4) (6 marks), 02.2 (AO3) 
(4 marks) and 03 (AO3 & AO4) (9 marks).  
 

• Many students demonstrated a clear understanding of decision-making challenges where both 
economic and environmental issues need to be considered. Some students thoughtfully compared 
local and national impacts (energy generation being seen as a national benefit, but with costs for 
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a local area). Others looked at short- and long-term issues as part of a cost-benefit analysis, linked 

with ideas about renewable energy, fossil fuels and the net-zero debate. 

 

Areas where students struggled  

• Students did not always understand the requirements for 2- or 3-mark questions. In many cases 

students achieved the first mark by showing an understanding of the question but failed to get the 
second mark because a lack of development or evidence to support an opening statement. This 
was particularly noticeable in questions 01.1 (AO4) (2 marks), 04.4 (AO3) (2 marks), 05.1 (AO3) 

(2 marks) and 05.2 (AO3) (3 marks).  
 

• When evaluating the issue, students generally used the resources effectively to identify 
appropriate evidence in relation to the question. However, some simply copied statements from 
the resources without offering any development to suggest why the evidence was significant. As a 

general rule in the Issue Evaluation section: selecting appropriate evidence that clearly suits the 
question will gain Level 1 credit; using the evidence to support an answer will gain Level 2 credit; 
and discussing the evidence in detail or making a reasoned judgement about it will gain Level 3 

credit.  

 

• The data within the resource booklet was not always used carefully. This was evident in Questions 

01.1 (AO4) (2 marks) and 01.3 (AO4) (1 mark), where students lost relatively easy marks because 
of selecting incorrect dates from graphs. Spending a few minutes at the end of the examination 

simply checking the basic skills questions will almost certainly allow some students to correct 

simple errors.  

 

• Some students did not always appear to appreciate the nature of the “scenarios” in relation to the 

unseen fieldwork questions, not seeing how the sequenced questions are linked together. This was 

particularly noticeable with questions 04.5 (AO4) (2 marks) and 04.8 (AO4) (1 mark), where there 
was a need to look back at the stem of the question and make sure answers reflected the objective 

of the outlined investigation. The fieldwork scenarios generally follow a pattern of skills questions 

followed by application questions. Before students attempt the application questions, they should 

look back at the opening stem of the question to remind themselves of the aim of the investigation.  
 

• A number of students failed to attempt questions 01.5 (AO4) (2 marks) (approximately 11%) and 
04.2 (AO4) (2 marks) (approximately 5%), which were quite basic skills questions with a relatively 

high facility index (an expectation that a high percentage of students would gain the marks). 

Failure to complete basic skills questions can be seen in students’ work across all three 
examination papers and can lead to the cumulative loss of a number of marks.  

 

• On questions 05.2 (AO3) (3 marks) and 05.3 (AO3) (6 marks), a significant number of students 
failed to clearly identify the title of their fieldwork.  

 

• Question 05.2 (AO3) (3 marks) required answers to be related to a human geography 
investigation. Students who used their physical geography enquiry were given a Level 1 mark 

(maximum 2 out of 6). 
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Point marked questions  

1-, 2- and 3-mark questions are point marked, where a mark may be awarded where a student makes a 
single point and subsequent marks awarded (if applicable) where the student develops those points. 

 

Levels marked questions  

4-, 6- and 9-mark questions are levels marked where the response is holistically marked against the 
relevant assessment objectives. The response is given an overall level before a specific mark is awarded 

within that chosen level. 
 

Assessment Objectives (AOs)  

AO2: Demonstrate geographical understanding of concepts and how they are used in relation to places, 

environments and processes and interrelationships between places, environments and processes (25%).  
 

AO3: Apply knowledge and understanding to interpret, analyse and evaluate geographical information and 
issues to make judgements (35%, including 10% applied to fieldwork context(s)).  
 

AO4: Select, adapt and use a variety of skills and techniques to investigate questions and issues and 
communicate findings (25%, including 5% used to respond to fieldwork data and context(s)). 

 
Please note: The weighting for Paper 3 is 30% of the overall qualification. In this paper, students are 

assessed on AO2, AO3, and AO4. AO1 is not assessed in Paper 3. 

 
This year, the assessment breakdown for Paper 3 was as follows: 

• AO2: 3% 

• AO3: 18% 

• AO4: 9% 
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Section A: Issue Evaluation  
 

Point marked questions  

There were five points marked questions in this section of the examination paper (questions 01.1; 01.2; 
01.5; 01.6 and 01.7). Questions 01.1 and 01.7 demanded careful use of the resources to identify or 
describe aspects of the data. Question 01.6 was a maths question (it is worth remembering that Geography 

GCSE examinations have to have a proportion of mathematical marks), while question 01.5 focused on 
presentation skills (pie chart – identified as an assessed skill in the skills checklist). Question 01.2 gave 

students an opportunity to demonstrate applied understanding to a key idea expressed within the 
resources booklet that related to the issue of energy supply and demand.  

 

Multiple choice questions – MCQs  

There was one MCQ in this section of the examination (01.3) (AO4) (1 mark) which was related to the 

energy trade balance expressed within the resources.  
 

Areas of success  
• In question 01.7 (AO4) (1 mark) over 90% of students used the resources effectively to select a 

correct answer. 

 

• The MCQs were answered correctly by over 60% of students.  

 

• In question 01.1 (AO4) (2 marks) a significant majority of students used the resources effectively 

to identify change to total energy consumption, with approximately 80% of students gaining some 

credit.  
 

• In question 01.2 (AO3) (2 marks) approximately 80% of students were able to suggest why energy 
consumption for transport might decrease in the future, with nearly 50% of students identifying 

two appropriate reasons.  

 

• In question 01.5 (AO4) (2 marks) approximately 60% of students completed the pie chart 

accurately.  

 

Areas of challenge  

• It was evident that students did not always understand the requirements for the 2-mark structure 
of questions 01.1 (AO4) (2 marks) and 04.4 (AO3) (2 marks), where there was a need to offer some 
development for the second mark. This was illustrated by over 40% (01.1) and 60% (04.4) of 

students being awarded 1 mark (demonstrating that they clearly understood the question) but 

only 35% (01.1) and 11% (04.4) getting a second mark.  

 

• Although a high percentage of students answered the MCQ correctly, a considerable number who 
did not, suggesting that many students did not look carefully at the graphical information in the 
resources or check their answers to skill-based questions at the end of the examination. 
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• Between 1% and 10% of students did not attempt the short answer questions. Even highly capable 

students sometimes missed one of these questions. Across the whole of the examination papers, 

the accumulated loss of single marks can add up to make an overall difference of a grade.  
 

Short answer questions – 2-mark questions  

These questions are point marked and can assess a variety of combinations of the assessment 
objectives. 
 

Qualities seen in more successful responses  

Two-mark questions in Paper 3 can assess AO2, AO3, or AO4, and they vary in style depending on the 

assessment objective and the nature of the question. 

 

Some questions, for example 01.1 (AO4) (2 marks), ask students to identify changes, often based on data 
or a graph. These typically reward one mark for identifying the change and another for describing or 
explaining it. 

 

Other questions may require students to engage with a key idea expressed in the question. In these cases, 
the first mark is awarded for addressing the idea, and the second mark for developing or explaining it 

further. 
 

Some two-mark questions - for example 01.2 (AO3) (2 marks) and 04.5 (AO4) (2 marks) - ask for two 
distinct points. To gain full marks, students must provide two separate and different observations. 
 

Question 01.1  

The key to this type of question is to respond to the command, which is this case was “Describe the 
changes” (the plural is a key indicator that more than one observation is required), and to be guided by the 

mark allocation - 2 marks in this case. indicating that two observations are required. Many failed to pick 
up these reference points. 44% of students gained only 1 mark for a relatively easy question. For 2-mark 
trend questions, encourage students to make three observations. There’s no penalty for errors, so two 

correct points still earn full marks.  
 

 
This example to 01.1 (AO4) (2 marks) illustrates a typical 1-mark answer. 

(1 mark) 
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This response to 01.1 (AO4) (2 marks) illustrates a typical 2-mark answer.  

(2 marks)  

 
Question 01.2  
Where a question asks for 2 points the command is usually “Suggest two reasons/ ways” or Give two 
reasons/ ways”. The “two” is emboldened to emphasise the need for two separate points rather than the 

development of a single idea. The key to addressing this type of question successfully is to state two points 

which are both appropriate but clearly different. 
 

 
This response to 01.2 (AO3) (2 marks) gives two points.  

(2 marks) 

 

 

 
This response to 01.2 (AO3) (2 marks) demonstrates how the student responded appropriately to this 

question, consequently achieving both marks. 

(2 marks) 
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Limitations of less successful responses   
 

 

 
  
In this response to 01.2 (AO3) (2 marks) the student does not focus on transport in their single statement, 

consequently scoring no marks. 

(0 marks) 

 

 

 
 

In this response, 01.2 (AO3) (2 marks), the first point is not securely linked to the idea of future trends or 

transport. The second (similar) point more clearly implies work travel may lessen. Overall, the response 
scored 1-mark for the second point. 

(1 mark) 
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Levels marked questions 
 

4-mark questions 

In Section A, these questions have two levels of response and can assess a variety of 

combinations of assessment objectives.  
 
Question 02.2 (A03) (4 marks) was the only 4-mark question on Section A of the examination paper. This 
question addressed AO3 (application of knowledge and understanding). It required students to use the 

resources to identify the range of opportunities that the proposed development would create and apply 
this information to the concept of “multi-use” development which is fundamental to urban and industrial 

regeneration as expressed in the Specification. 

 

At Level 1 the expectation was that students would clearly identify that the proposed development has 
two main facets, namely the generation of electricity and the transport link. The overwhelming majority of 
students did this very successfully, with only 4% of students failing to gain any credit on the question. 
  

At Level 2, students were expected to go beyond energy and transport, by addressing broader socio-

economic opportunities or demonstrating a clear grasp of the economic multiplier effect in creating 

diverse direct and indirect opportunities. Approximately 30% of students did this very effectively, 
consequently achieving a Level 2 mark. 
 

Qualities seen in more successful responses   
 

The following responses illustrate answers where students showed a clear understanding of the question 

and used the resources effectively to express their understanding. These responses go beyond simply 

identifying energy generation and transport links as functions and begin to consider the wider impacts of 
the development. They demonstrated a degree of clarity in relation to the question and consequently 

achieved a Level 2 mark. 
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This response to 02.2 (AO3) (4 marks) identifies the key points of energy generation and transport links and 

develops the ideas further by suggesting how the transport links will create other opportunities. It also 
references fishing and recreational boating as other potential opportunities  

Level 2 (4 marks) 

 

 

 
 

This response to 02.2 (AO3) (4 marks) identifies the key points of energy generation and transport links and 
develops this idea by suggesting how the transport links will boost the tourism industry and also makes a 

point about the potential of reducing regional differences, a key point in “The changing economic world” 
part of the specification. These points are identified but not fully developed. This last point could have been 
further developed, however. 

Level 2 (3 marks) 
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Limitations of less successful responses   
 
The following examples illustrate responses where students demonstrated a basic understanding of the 

question by identifying the key functions of the proposed scheme from the resources, but did not develop 
this idea by considering the broader impacts of the development.  

 

 

 
This response to 02.2 (AO3) (4 marks) shows a basic understanding, but there is limited development of 
ideas.  

Level 1 (2 marks) 
 

 

 
 
This response to 02.2 (AO3) (4 marks) shows a basic understanding, but here too there is limited 

development of the ideas.  
Level 1 (2 marks)  
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6-mark questions 
 
These questions have three levels of response and most commonly assess AO2 and AO3.  

 
There were two six-mark questions in Section A of the examination paper. 

 

Question 01.4 (AO2 & AO3) (6 marks) required students to demonstrate an understanding of the 
significance of energy security and apply this understanding to illustrate how important reliable and cost-
effective energy supply is to both social and economic well-being.  

• At Level 1 (Basic) the expectation was that students would identify some aspects of energy use and 
offer a judgement about how energy impacts daily life. In many cases, this was expressed in 

relation to basic household energy use (heating/cooking), transportation or by noting that 
industry requires significant amounts of energy. 

 

• At Level 2 (Clear) the expectation was that students would either develop points about the social 

or economic importance of energy or offer some explanation of its importance in both contexts. A 

significant number of students developed the social theme by linking energy use to health—
suggesting that energy is vital for maintaining good health through cooking food, keeping homes 
at an appropriate temperature, and supporting healthcare and hospitals. 

 

• At Level 3 (Detailed) the expectation was that students would provide a detailed analysis of the 
importance of energy for both social and economic well-being. Level 3 responses often addressed 
the question holistically, with thoughtful observations on how social and economic well-being are 

interconnected. 

It was clear that most students understood the question: only 5% failed to score any marks, while nearly 

50% achieved Level 2 or 3. 

 
Question 02.1 (AO3 & AO4) (6 marks) required students to demonstrate an awareness that all types of 
renewable energy can create environmental challenges. The use of Figure 2 was fundamental to this 

question because it provided information about a number of renewable energy sources and consequently 
offered a framework around which a discussion could be generated.  

• At Level 1 (Basic) the expectation was that students would use Figure 2 and offer a basic and largely 
generic description about the impact that some types of renewable energy have on the physical 
environment. 

 

• At Level 2 (Clear) the expectation was that students would develop points about environmental 
impacts and consider the specific effects of different types of renewable energy on the physical 

environment.  

 

• At Level 3 (Detailed) the expectation was that students would demonstrate a detailed 
understanding of how different types of renewable energy generation impact the physical 
environment. They would also address the stem of the question “All types of renewable energy…” 
by considering the relative impact of different renewable energy sources. 

Most students showed some understanding of the concept of “impacts on the physical environment,” with 

over 80% gaining some credit. However, two issues affected the marks of a number of students. Firstly, in 
some cases there was quite a lot of copying from the resource with only limited additional writing. While 
the selection of appropriate points was creditworthy, the lack of additional written explanation tended to 
limited responses to Level 1. Secondly, and more significantly, several students were drawn into discussing 

fossil fuels and their link to pollution and climate change, or into debates focusing on the idea that fossil 
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fuels have a greater environmental impact than renewable energy. This line of argument generally failed 

to address the question and was therefore not creditworthy. 

 

Qualities seen in more successful responses   
 
For both questions 01.4 and 02.1, the more successful responses selected appropriate information from 

the resources and used it as evidence to develop a clear or detailed line of thought. In each case, this 
suggested an element of evaluative judgement. Question 01.4 required a judgement about the 

significance of energy security in relation to social and economic conditions, while question 02.1 called for 
a relative judgement about the environmental impacts of different renewable energy sources. The key to 
achieving higher marks on these 6-mark questions was ensuring that the answer remained clearly focused 

on the key idea expressed in the question. The following examples illustrate responses achieving a secure 

Level 2 and Level 3. 
 

 
 
This response to 01.4 (AO2 & AO3) (6 marks) makes several points which consider both social and economic 
well-being in relation to energy security. Both aspects demonstrate a degree of clarity, but without offering 

the detail required for Level 3.  
Level 2 (4 marks) 
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This answer to 02.1 (AO2 & A03) (6 marks) has a clear discussion which considers the environmental impact 
of different renewable energy sources. Information has been taken from the resources, and some of the points 

are developed with evidence of applied understanding.  
Level 2 (4 marks) 
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Limitations of less successful responses   
 

Students achieving a Level 1 or marginal Level 2 score (3 marks) generally showed a basic understanding 

of the question, often with simple or undeveloped points. Responses at Level 1 were not always focused 

on the key idea expressed in the question, or the evidence used to support their answer was simply copied 
with little or no development.  
 

The following examples illustrate answers achieving Level 1 or marginal Level 2 credit. 
 

 

 
 
This response 01.4 (AO2 & AO3) (6 marks) makes a simple point about one aspect of energy use in the 
home, with very basic justification.  

Level 1 (1 mark) 
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This response describes basic functions that require energy with a simple link to living standards. The idea 

about food and water is identified from the resources but does not provide further explanation. This is a 

secure Level 1 response.  
Level 1 (2 marks) 
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This response offers some understanding of how the development of renewable energy can affect the 
physical environment. It begins to link ideas together by observing that land is cleared, which means a loss 
of vegetation and so habitat loss. There is also a link between tidal energy and marine life here. The response 
considers different types of energy and goes slightly beyond the resource.  

Level 2 (3 marks) 
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9-mark question 

These questions are found in Section A and Section B, have three levels of response and always 
assess AO3. One of these questions each series carries 3-marks for spelling, punctuation and 

grammar (SPaG). 

 
The 9-mark question at the end of Section A is an opportunity to bring together the understanding of the 

topic under discussion, gained from working through the earlier questions. The question assesses AO3 and 
AO4.  
 

Question 03 (AO3) (9 marks). 
The topic under discussion was clearly understood, and students generally demonstrated an awareness 

of the social, economic and environmental considerations linked to the proposed development, as well as 

an appreciation of the complexity of the issue. Only a small proportion of students failed to attempt the 

question, and fewer than 1%, of those who did, scored zero marks. The largest proportion achieved marks 
within the Level 2 range, suggesting a good level of general understanding and accessibility. It was evident 
that most students had been well prepared for this part of the examination, with the vast majority showing 
an understanding of both the socio-economic and environmental aspects of the issue. 

 

The quality of answers largely depended on how effectively students developed or linked the information 
from the resources to construct and support a discussion. 
 

• Level 1 responses were typically characterised by students who simply identified and largely 

copied information from Figure 3, in some cases almost word for word. While the selection of 
relevant evidence and basic copying is creditworthy, it rarely conveyed discussion or analysis, so 
these answers were placed in the Level 1 range. 

 

• Students who drew on a wider range of points (often from across the resource booklet rather than 

just Figure 3) and developed them with some analytical or evaluative thinking moved into Level 2. 

At this level, a clearer understanding of the debate was often evident, usually supported by 
evidence from the resource booklet. 

 

• A more thorough, well-evidenced and evaluative use of the resource booklet to express the 
complexity of balancing social, economic and environmental factors moved students into Level 3. 
These more developed answers often included a short conclusion, which returned to the original 
aim of the question and reinforced the major points made. Some students offered impressively 

sophisticated ideas, such as distinctions between short- and long-term impacts, or how money 

allocated to the project might be better spent elsewhere. A significant number also considered 
how the project might enhance the environment and, in turn, deliver greater social and economic 

benefits. 

 

A small number of students overlooked the requirement to assess the balance between social, economic 
and environmental impacts, focusing instead on what they saw as the advantages of the project. While this 

approach had some merit, it limited the scope for a balanced discussion and was therefore self-limiting. 
 
The key to achieving the highest marks in the 9-mark issue evaluation question is ensuring that students 

are familiar with the broad aspects of the topic and the synoptic links within the specification. This allows 
them to draw effectively on information from the entire resource booklet to support their discussion. 
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Qualities seen in more successful responses   
 

The following answers use the resources effectively to construct an evidenced discussion which 
demonstrates sound understanding of the complexity of the issue. Consequently, they were awarded very 

secure Level 2 and Level 3 marks. 
 

 

 
 

 



 
 

© 2025 AQA and its licensors. All rights reserved. 22 of 52  

 

 

 
 

This response to 03 (AO3) (9 marks) clearly identifies social, economic and environmental considerations, 
and uses evidence from the resources to offer a discussion with some balance. While there are some points 
which are not fully developed, there are also developed/linked ideas. Consequently, it is evident that the 

student understands the complexity of the issue. 
(Level 2) (6 marks) 

SPaG (3 marks) 
 

 
The following two examples were both considered very secure Level 3 responses and awarded 9 marks. (It 

is worth remembering that an answer does not have to be perfect to achieve full marks.) Both responses 

begin by clearly stating their position on the issue.  
 

• Interestingly, they take slightly different stances. However, the mark for this question is always 
determined by the strength of the discussion, not the chosen position.  

 

• In the event, most students judged that the social and economic benefits outweighed the 
environmental costs. In each example, the students used the resources effectively, referencing 
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points from across the resource booklet to develop a detailed, evidence-based discussion. Each 

answer ends with a conclusion that reflects on the student’s original opening statement. 
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This response to 03 (AO3) (9 marks) made it clear that the social and economic benefits were not greater 

than the environmental costs and used the resources effectively to support their discussion and conclusion. 
 

Level 3 (9 marks) 

SPaG (3 marks) 
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This response to 03 (AO3) (9 marks) partially agrees with the statement and confidently uses figures from 
the resource to support their discussion. They further justify their position in the conclusion, where they state 
the social and economic benefits outweigh the environment costs.    

Level 3 (9 marks)  

SPaG (3 marks) 
 

 

Limitations of less successful responses   
 

The following examples illustrate answers where students showed a basic understanding of the issue (by 

identifying appropriate points from Figure 3 in the resource booklet) but did not develop their ideas. The 

students show they understand what is meant by social, economic and environmental factors and 

consequently demonstrate a basic understanding of the issue. Several points are largely copied from the 
resources with very limited attempts to further develop or link the selected ideas.  
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A basic response to question 03 (AO3 & AO4) (9 marks).  

Level 1 (3 marks)  
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This response to 03 (AO3 & AO4) (9 marks) also shows a basic understanding of the issue.  
Level 1 (3 marks) 

SPaG (2 marks) 
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This response to 03 (AO3 & AO4) (9 marks) attempts to support both positions and then proceeds to offer 

supporting evidence. While it is not always very clear and the information is largely copied, there is an 
attempted discussion, and the student does begin to demonstrate an awareness of the complexity of the 

issue. Consequently, this answer does begin to use the resources - rather than simply copying them. 
    Level 2 (4 marks) 

SPaG (3 marks) 
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Section B: Fieldwork 
 

Unfamiliar fieldwork 

The unfamiliar fieldwork part of Section B is worth 16 marks, assessing AO3 (4 marks) and AO4 (12 marks). 
The questions are based on various fieldwork scenarios, with data used to assess both AO4 – skills 

(selecting, adapting and using a variety of techniques to investigate questions and issues and 

communicate findings) and AO3 – application (applying knowledge and understanding to interpret, 
analyse, and evaluate geographical information and make judgements). 
 

Familiar fieldwork 
 

The familiar fieldwork part of Section B is worth 23 marks (20 question marks and 3 SPaG marks) and 

assesses AO3. There are four questions: two point-marked questions worth 2 and 3 marks, and two levels-
based questions (each with 3 levels) worth 6 and 9 marks. The 9-mark question also includes 3 SPaG marks. 
These questions are designed to allow students to demonstrate their understanding of the enquiry process 
in relation to their own fieldwork experience. 

 

In question 05.3 (AO3, 6 marks), students were given space to write the title of their Human Geography 

enquiry. If their answer referred to the wrong context, only a maximum of Level 1 marks could be awarded. 
It is important that students write the full and accurate title of their investigation in the space provided, as 
their answer needs to reflect the specific enquiry. If the title is missing or unclear, it becomes difficult to 

fully understand the context of the answer and to assess the level of clarity demonstrated. 

 

Point marked questions  
  

Multiple choice questions – MCQs 
 
There was one MCQ in this section (Question 04.3), which asked students to identify a suitable 
presentation method for the data in Figure 4. Approximately 54% of students selected the correct 

response, suggesting that many were not fully familiar with some of the presentation methods listed. The 

Geographical Skills Checklist is a useful revision guide for the skills assessed across the examination 
papers. 
 

Short answer questions – 1-, 2- and 3-mark questions 
 

In Section B, the familiar fieldwork part of the examination paper, there are a few 1- and 2-mark questions 

as well as one 3-mark question (05.2). 

 

1-mark questions 
 

There were three one-mark questions in Paper 3. Two of these assessed basic skills: 
 

• Question 04.1: Approximately 61% of students answered correctly. 
 

• Question 04.6: Approximately 95% of students answered correctly. 

 

https://www.aqa.org.uk/subjects/geography/gcse/geography-8035/specification/subject-content/geographical-skills
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• Question 04.8: Approximately 74% of students answered correctly.  

 

The one-mark question 04.8 assessed an AO4 skill, specifically the ability to select an appropriate method.  
 

2-mark questions  
 
Two-mark questions can target AO2, AO3 or AO4. They require students to address the key idea expressed 
in the question for the first mark, then provide some development for the second mark. 

 
For example, 04.4 (AO3, 2 marks) asked students to demonstrate an understanding of the relationship 
between the width and depth of a river, using the data in Figure 4. Most students correctly identified this 
as a positive relationship, showing they understood the data. However, only about a third developed the 

idea further and therefore earned the second mark. 
 

The following examples illustrate both 1-mark and 2-mark answers. 

 

Qualities seen in more successful responses  
 

 

 
This response to 04.4 (AO3) (2 marks) identifies the relationship between the width and depth of the river 

and develops it further. 

(2 marks) 
 

 

 

 
This response to 04.4 (AO3) (2 marks) gives just one correct point.  

(1 mark) 
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Where a question asks for two points the command is typically “Suggest two reasons/ways” or “Give two 

reasons/ways”. The “two” is emboldened to emphasise the need for two separate points rather than the 

development of a single idea. The key to addressing this type of question successfully is to state two points 
which are both appropriate but clearly different, so that they cannot reasonably be viewed as similar ideas. 
Question 04.5 (Suggest two ways”) is an example of this type of question.  

 

 
 
This response to 04.5 (A04) (2 marks) states two correct points.  

(2 marks) 

 

 
This response to 04.5 (A04) (2 marks) states two correct points.  

 (2 marks) 

 

Limitations of less successful responses   
 

The following examples illustrate where students did not develop their answers to question 04.4 or 

respond to the requirements on question 04.5.  

 
The following examples clearly express an understanding of the relationship between the width and depth 

of the river described in Figure 4, but they don’t support their answer with the use of evidence or offer any 

development. 
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This response to 04.4 (AO3) (2 marks) identifies the relationship but needs to develop it further to gain a 

second mark.  
(1 mark) 

 

 
 

This response to 04.4 (AO3) (2 marks) identifies the relationship but does not develop it further.  

(1 mark) 

 

  
 
In this response to 04.5 (A04) (2 marks) the idea of repeating the data collection is clearly appropriate. 
However, the second point does not offer any specific reference point (for example, after a wetter/drier 

period). In the mark scheme, the idea of repeating data collection on different days/times of the year is worth 

a maximum of 1 mark. 
(1 mark) 
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In this answer to 04.5 (A04) (2 marks) the idea of using different rivers was not acceptable because the 

fieldwork scenario was based on a particular river - and the question focus was how to adapt the existing 
fieldwork. 

(1 mark) 

 

3-mark questions  
 
Question 05.2 (AO3) (3 marks), which focussed on familiar fieldwork, was the only 3-mark question on the 
examination paper. Only 5% of students achieved full marks on this question.  

 

It was clear that a significant number of students had no real idea of what was meant by sampling 

strategies or if they did, they were not able to relate it to their individual fieldwork. This was evidenced by 
the fact that over 50% of students either scored zero or did not attempt the question. Reference to the 
“Geographical Enquiry Strand”, in the specification, would be useful as part of the preparation for this 

examination paper.  
 

 
This response, to 05.2 (AO3) (3 marks), shows the students understands the idea of sampling and could also 
offer two reasonable observations about the advantages of their chosen sampling method. This answer 

shows how best to address this type of 3-mark question. The first mark is about showing an understanding 
of the question; the second and third marks are given for some development that addresses the key idea 
expressed in the question, in this instance “suggest the advantages”. 

(3 marks)  

https://www.aqa.org.uk/subjects/geography/gcse/geography-8035/specification/subject-content/geographical-applications#Section_B_Fieldwork
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Levels marked questions 
 

4-mark questions 

In Section B, 4-mark questions have two levels of response and assess AO3 and AO4.  
 
There is one 4-mark question in Section B: Fieldwork. This question appears in the unfamiliar fieldwork 

section and asks students to make a judgement based on the aim of the fieldwork outlined in the scenario 
at the start of the question. It will always be based on a specific scenario and include some form of data, 
giving students the opportunity to support their judgement with evidence and to consider the validity and 

reliability of the data in relation to the original aim of the investigation. 

 

There were two acceptable approaches to this question.  
 

• Evaluate the strength of the results in terms of how far reliable conclusions could be drawn. 
 

• Evaluate the methodology in terms of how far it was able to provide reliable data. 
 

Both approaches were widely used, and some students incorporated elements of both in their answers. 
 

Qualities seen in more successful responses   
 
More successful responses (Level 2) made a clear judgement about the extent to which the data allowed 

reliable conclusions to be drawn, or about the extent to which the methodology allowed reliable data to 

be collected, and supported this with clear evidence. 
 
A significant number of students made thoughtful points, including: 

 

• Observations that the sample size was too small to produce reliable data, making results prone 

to distortion. 
 
• Comments on the scale having only three categories, which might encourage respondents to 

default to the middle option. 
 
• Concerns that category descriptions were undefined and open to different interpretations. 
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This response to 04.9 (AO3 & AO4) (4 marks) makes a judgement in the first line, where it says “partially 
reliable”. The student  develops this theme by offering some evidence to suggest that elements of the method 

might make the conclusions less reliable (the scale used), while other parts of the data could be used to make 
comparative judgements about the two places.   

Level 2 (4 marks) 
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This response to 04.9 (AO3 & AO4) (4 marks) makes a judgement in the first line, where is says “somewhat 
reliable”, and makes a basic point about getting “a range of opinion”. The students goes on to explore why 
comparison of the two places may not be reliable, as different people were used. 

 

Level 2 (3 marks) 
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Limitations of less successful responses   
 

Less successful responses (Level 1) generally made a judgement that one shopping centre was “better”. 
They offered very basic observations or only considered one data set (usually car parking, which had the 

more obvious differences).  
 

 

 
 

On question 04.9 (AO3 & AO4) (4 marks), this student made a judgement and supported their case by stating 

that shopping centre Y had higher numbers (which was correct). The final point about the proportion of 

category 1 in shopping centre X was not accurate. Had the student simply added the numbers up to support 
the point made, they would have received additional marks. 

Level 1 (1 mark) 
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This response to 04.9 (AO3 & AO4) (4 marks) made a judgement, where it states, “to some extent” and adds 
a number of basic points which are not fully developed. The student makes a point about car parking in 

shopping centre X; the “overall positive response to Y” and the anomaly related to person D. Had these points 
been specifically related to the idea of reliability, this response could have achieved full marks.  

Level 1 (2marks)  
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6-mark question 

These questions have three levels of response and assess AO3.  
 
Question 05.3 (AO3) (6 marks) was the only 6-mark question in Section B of the examination paper. 

Students were asked to justify the use of one or more data collection methods used in their Human 
Geography enquiry. The identified method(s) needed to be justified in relation to the aims of the enquiry, 

which should have been clear from the enquiry title. 
 

At Level 1, students were expected to identify a data collection method(s) that could be considered 
appropriate to the title of the enquiry, with only marginal or implied justification. 
 

At Levels 2 and 3, students were expected to offer clear (Level 2) or detailed (Level 3) justification for their 
choice of method(s), linking this to the significance of the data collected and the effectiveness of the 

method in gathering that data. 
 

It was evident that most students understood the requirement to focus on data collection. However, many 
were unclear about the concept of justification, often describing their methods rather than explaining why 
they were important to their enquiry. As a result, only around 29% of students progressed beyond Level 1. 
 

Qualities seen in more successful responses  

Stronger responses identified one or more data collection methods and explained their significance in the 
context of the geographical enquiry. These answers often included a judgement about how the data 

collected was instrumental in reaching a conclusion. 
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This response to 05.3 (A03) (6 marks) clearly identified the title of their enquiry and identified a number of 

data collection methods. It then expressed how some the data were used to consider the effect of 

regeneration of Stratford (the aim of the enquiry).  

Level 3 (5 marks) 
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This response to 05.3 (A03) (6 marks) clearly identified the title of their enquiry and identified a questionnaire 
as a data collection method. It was a simple but effective idea and clearly linked to the aim of the 

investigation. It made clear reference to the effectiveness of the method in terms of collecting appropriate 
data, noting it was “quick to carry out with little chance of many misunderstanding”.  

Level 2 (4 marks) 

 

Limitations of less successful responses   

Less successful responses tended to identify data collection methods without offering any real justification 
about the importance of the data to the enquiry or the usefulness of the method (in being able to collect 
the data). 
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The following examples (both Level 1 - 2 marks) identify data collection methods, and offer some basic 

description of what was done, but with no or little justification. 
 

 
 
This response to 05.3 (A03) (6 marks) shows a basic description of data collection methods.  

Level 1 (2 marks) 
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This response to 05.3 (A03) (6 marks) also shows a basic description of data collection methods.  

Level 1 (2 marks) 
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9-mark question 

This question has three levels of response and assesses AO3. This question carries 3 SPaG marks 
 
There was one 9-mark question, 05.4 (AO3) (9 marks), in Section B of the examination paper.  

 
Students were asked to evaluate the effectiveness of one of their fieldwork enquiries and suggest how it 

might be improved. As such, this question had two clear requirements, and this is reflected within the mark 
scheme.  

 
At Level 1, the requirement was for students to show some basic awareness of how effective their enquiry 
was and/or suggest how it might be improved. These responses were often characterised by generalised 

statements about effectiveness (it worked well because we collected lots of data/it did not work well 
because it rained all day) or improvements (collect more data/ ask more people). 

 
At level 2, the requirement was for students to offer clear evaluative judgements about the effectiveness 

of their enquiry and/or identify and justify improvements that would make a clear difference to the 
enquiry. Students could access all the Level 2 marks by focusing just on effectiveness or improvements or 
an unbalanced mixture of both. 
 

At Level 3, the requirement was for students to offer both detailed evaluative judgements about the 
effectiveness of their enquiry and identify and justify improvements that would make a clear difference to 

the enquiry. 
 

It was clear that the vast majority of students who attempted this question had some awareness of the 

requirements and were able to offer some creditworthy observations. This was evidenced by the fact that 

only 5% of students got zero marks. This 9-mark question will generally have more than one requirement 

identified in the Geographical Enquiry Strand and the key here is to identify the requirements and respond 

to each of them. 

 

Qualities seen in more successful responses   

The most successful answers identified the two requirements and addressed both in a balanced way, by 

offering detailed evaluative judgements about the effectiveness of their enquiry while also identifying and 
justifying meaningful improvements. A number of full-mark responses went further, linking the two 
requirements together by explaining where aspects of their enquiry were less effective and suggesting 
targeted solutions, such as additional secondary research or further data collection. 
 

 

https://www.aqa.org.uk/subjects/geography/gcse/geography-8035/specification/subject-content/geographical-applications#Section_B_Fieldwork


 
 

© 2025 AQA and its licensors. All rights reserved. 46 of 52  
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This response to 05.4 (AO3) (9 marks) offers a detailed assessment of the effectiveness of the enquiry and 

evaluates two different methods of data collection. It makes detailed observations about how the enquiry 
could be improved, with specific reference to the limitations expressed in the overall evaluation of the 

methods. As such, it provides good detail in relation to both aspects of the question.  
Level 3 (8 marks) 
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This response to 05.4 (AO3) (9 marks) offers some observations about the effectiveness of the enquiry and 
makes some observations about how the enquiry might be improved. There is a clear link between the 
evaluation of the enquiry and the possible improvements, but the observations are general (“by using a ruler 

human error was very prominent”, “it was up to perception and involved human bias”). Had these 
observations been explained in more detail this response would have reached Level 3. 

Level 2 (6 marks) 
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Limitations of less successful responses   
 
Less successful responses tended to offer descriptions of what was done rather than offer any real 
judgement about the effectiveness of the enquiry. Observations about improvements were sometimes 
superficial and consisted of largely generic points about collecting more data or conducting the data 
collection at different times, without any explanation of how or why this might improve the enquiry.  

 

 
 

The response to 05.4 (AO3) (9 marks) makes a basic point about effectiveness (“it tells us the advantages 
and disadvantages”) and a basic point about improvements (“talking to local residents”). These are two 
quite reasonable ideas. Had they been explained or developed, the answer would have achieved a Level 2 
mark.  

Level 1 (2 marks) 
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This response to 05.4 (AO3) (9 marks) makes a basic point about the effectiveness of the enquiry, although 
it tends to describe the method rather than evaluate it. It then goes on to suggest how the enquiry might be 
improved by using “timers” to increase the accuracy of traffic and pedestrian counts. Essentially, there are 

three basic ideas here (if the traffic and pedestrian counts are seen as separate ideas). Had the student 

mentioned the lack of accuracy and how it might have reduced effectiveness, and then suggested improving 

this by using timers, the response would have moved into Level 2. 
Level 1 (3 marks) 
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Support and guidance  
 

Our reports on the exams are part of a suite of support we offer to enhance your understanding 

of our assessments and your students’ performance.  

 
 

Mark ranges and award of grades 

Grade boundaries and cumulative percentage grades are available on the results statistics 

page of our website. 

 

Data Insights 

Use our exam results analysis tool to create and customise different reports to help understand 

your students’ performance. 

Data insights is our free online service for you to gain a detailed insight into your students’ 
results. You can: 

• analyse your students’ scores for each exam question 

• identify topics, skills, and types of question where students may need further support 

• compare your students’ performance with those of other classes and with students in 

other AQA schools nationally. 

For more information on Data Insights, log in through Centre Services. 

 

 

Professional development 

Attend one of our feedback courses where you can review example responses from students and 

commentaries from our examiners.  

 
 

 

 

Contact us 
Our friendly team will be happy to support you between 8am and 5pm, Monday to Friday. 

 

Tel: 0800 197 7162 
Email: geography@aqa.org.uk 

Website: www.aqa.org.uk 

 
 

https://www.aqa.org.uk/exams-administration/results-days/results-statistics
https://www.aqa.org.uk/contact-us/secure-services/data-insights
https://www.aqa.org.uk/professional-development
mailto:geography@aqa.org.uk
https://www.aqa.org.uk/

