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Summary

Overall performance compared to last year.

Overall, many students managed their time well with this paper and managed to attempt nearly all
guestions in the time provided. In comparison to last year’s paper, most of the questions were more
accessible to students with fewer areas of potential difficulty. In this series, the paper contained only a
limited number of questions addressing research methodology allowing students to progress through the
paper more easily. Although the spread of scores and standard deviation is very similar to last year’s paper,
the mean mark was significantly higher and more in line with previous years. The paper differentiated well
and the distribution of scores roughly equated to a normal distribution.

Topics and skills where students performed well.

Students performed well in both section A (Social influence) and section C (Attachment). Like last year’s
exam, students performed best on these two topics, yet social influence questions were deemed more
accessible and familiar to students this year. This in part can be explained by students’ growing familiarity
with ‘application’ questions and being well versed in applying social influence concepts to novel
situations. This year, in Social influence these application questions totalled 12 marks, and in both
questions the mean average was well over half marks. In a similar fashion, students were able to access
application marks in question D15 when applying the two-process model of phobias to a novel scenario.

Topics and skills where students performed less well.

Overall students found section B (Memory) the most challenging topic in the paper. This is in part due to
the challenging research methods questions being attached to this section, as well as a short essay
guestion on eyewitness testimony and post event discussion. As the research methods questions were
embedded in a scenario, students had difficulty in applying the correct knowledge and understanding to
these questions and/or had difficulty in understanding what the questions required. In the short essay
question, it appeared that students were either poorly prepared for this type of question, and/or had a
limited amount to say on this topic. In addition, overall, many students found the longer essays very
challenging.

Assessment objectives

AO Comment

AO1 Knowledge and understanding 36 marks
AO2 Apply knowledge and understanding 22 marks
AO3 Analyse, interpret and evaluation 39 marks
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Research methods questions.

Questions where students performed well.

Students typically performed very well in question B6 which required students to identify an appropriate
statistical test and outline two reasons for their choice. The scenario presented in the paper was a
correlation, which required a test of relationship. However, the data presented could be reasonably
interpreted/dealt with in two ways (at an interval or ordinal level) and as such both Spearman’s rho and
Pearsons r were deemed creditworthy. However, to gain further marks the reasoning behind the choice of
level of measurement needed to be clear and precise. Overall, students scored well in this question,
gaining a mean of 2.5 marks, and over thirty seven percent of students gaining either 4 or 5 marks.

Student A

Question B6 - Suggest an appropriate statistical test to improve this investigation. With reference to the study,
outline two reasons for your choice of test (5 marks)
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In this strong student response, the only part missing for full marks relates to the justification of data.
For Pearsons r, both variables need to be interval data, which would include time (as stated in the
response), but also the standardised word list

Student B

Question B6 - Suggest an appropriate statistical test to improve this investigation. With reference to the
study, outline two reasons for your choice of test (5 marks)
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Although this response outlines the use of Spearman’s rho, the student has fully justified this in the
context of the scenario presented, and worthy of full marks

Questions where students performed less well.

Students had difficulty in accessing marks in question B5, which questioned how the use of inferential
statistics would improve an investigation. A large percentage of students failed to score marks on this
question. The most frequent responses suggested inferential statistics ‘...could establish whether the
relationship is significant or due to chance...” but failed to elaborate on this. Although the mark scheme
outlined multiple ways in which students could gain marks, students would be well advised to revisit this
area and examine the rationale for using inferential statistics. In addition, it would be useful for students
to be more familiar with the term inferential statistics to help reduce any misinterpretation.

Student A

Question B5 - Briefly explain how the use of inferential statistics would improve this investigation.

[3 marks]
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This student response was able to move beyond one mark by referring to acceptance/rejection of a
hypothesis
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Student B

Question B5 -Briefly explain how the use of inferential statistics would improve this investigation.
[3 marks]
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This response was generally the most common response given for this question, lacking in elaboration
which has restricted the credit to just one mark

Common misunderstandings

With question B5 many student responses showed they did not understand what is meant by inferential
statistics and would often reference different forms of descriptive statistics. In question B6 a common
misunderstanding was to claim that the investigation was a test of difference as opposed to a
relationship and this cost them marks. Students would be well advised to revise thoroughly statistical
testing and develop greater familiarity with inferential statistics.

Short answer questions

Questions where students performed well.

Question 1

Outline one ethical issue that has arisen in social influence research. Refer to one or more social influence
studies in your answer (4 marks)

Typically, students were able to score well with nearly seventy percent of students scoring 3 or 4 marks in
this question, with a mean average of 2.78. Students were able to readily identify an ethical issue in social
influence research and to refer to one or more social influence studies to elaborate this. The most common
and well used studies were Milgram and Zimbardo’s research, and to a lesser extent Asch’s conformity
study. The minor issue with this question was when students failed to outline the ethical issue in sufficient
depth.

Question 2 and Question 3

A2 - Use your knowledge of conformity to explain Charlie’s behaviour (6 marks)
A3 - Use your knowledge of obedience to explain the boys’ behaviour (6 marks)

These application questions had very similar demands to a question in last year’s paper about obedience.
However, here, both questions were centred on the same scenario and question A2 required students to
apply concepts from conformity whereas question A3 required students to apply concepts from
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obedience. Although application of knowledge is typically an area of difficulty, students were able to
engage with these questions well and applied a variety of knowledge to the scenario, from explanations to
variables that affect conformity and obedience, respectively. Over twenty percent of students, (in both
questions,) were able to gain level 3 marks, with the average mark for both questions exceeding 3.5

Student A

Question A2 - Use your knowledge of conformity to explain Charlie’s behaviour (6 marks)
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This student’s response has included accurate and detailed knowledge of three conformity concepts
(compliance, normative social influence as well as identification). Each concept has been correctly
applied to the scenario. This was fitting of level 3 mark scheme descriptors
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Student B

Question A2 - Use your knowledge of conformity to explain Charlie’s behaviour (6 marks)
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This type of response was less effective than that of student A. The knowledge is not always carefully
applied to the scenario, and as such was classified as limited. With these types of application questions
this kind of response was less common, illustrating students’ growing capabilities with application of
knowledge

Question 7
Outline two ways in which episodic memories are different from semantic memories (4 marks)

Over fifty percent of students were able to outline detailed differences between episodic and semantic
memories and provide sufficient depth to gain between 3 and 4 marks. Common differences cited revolved
around whether the memories seemed to be time-stamped, the general location of these memories in the
brain, as well as commentary surrounding whether memories were autobiographical in nature. The
average mark for this question was over 2.5, and less than seven percent of students failed to score marks
here.
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Student A

Question B7 - Outline two ways in which episodic memories are different from semantic memories

LTI TR T L
FEREIN) 6% mmm_gmémmm_nm_%_ W RSasY

m&p m&.&x_#m%& gmmr_pmuh A RN

LN~ HEANRLD = W HONNDL LBNIRNEAY JMMOA N0 ANDQAT
A RO W@MNA

ZHHIDA NN 1 RN 59041 T umay ﬁﬂm
LR RN UES AR LS VAR SO TV e
Exraspace AN | MO0 BORIAN - CODMNBNY 1

UV AR TR THE A R TRV VLTIV S e:) BT
00T 0 Tlomn i Fae) .

Thisis an excellent example from a student who has focused exclusively on the wording of the question.
The answer contains two coherent and clear differences between episodic and semantic memories,
with the student using language of comparison with clear structure and depth in their response.

Question 10 and 11

Question 10 - Which feature of caregiver-infant interaction does this example illustrate? (1 mark)
Question 11 - Which feature of caregiver-infant interaction does this example illustrate? (1 mark)

These short questions both required students to identify the aspect of caregiver-infant interaction shown
within scenarios, and as such were classified as ‘application’ questions. The only caregiver- infant
interactions named in the specification are reciprocity and interactional synchrony. Students did
particularly well in these questions with mean averages of 0.78 and 0.81 and had minimal difficulty in
identifying which caregiver-infant interaction fitted each scenario.

Question 12

Describe the concept of a critical period and the concept of an internal working model in the context of
attachment (6 marks)

This was generally answered well by candidates, who were able to give precise and accurate information
about the critical period and the internal working model. The mean for this question was 3.66 marks, with
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less than two percent of students failing to score marks on this question. The mark scheme was very
inclusive and did not overly penalise students for providing more or fewer details on only one concept.

Student A

Question C12 - Describe the concept of a critical period and the concept of an internal working model in
the context of attachment (6 marks)
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Several aspects of the critical period are addressed,with good elaboration of the model
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Question 15
How would the two-process model of phobias explain Ken’s fear of dogs? (6 marks)

Most students’ responses managed to score well on this question, with a mean of 3.3 marks. Just over five
percent of students failed to score marks on this question. As the question requested students to apply
knowledge of the ‘two-process’ model to a novel phobia, it demanded reference to both classical and
operant conditioning being applied to the scenario. Most students were able to apply both aspects of the
two-process model to a phobia of dogs and scored well, yet students did not find this question as
accessible as either question A2 or A3. This could be due to the time constraints inherent in A level
examinations.

Questions where students performed less well

Question 8

Briefly describe retrieval failure as an explanation of forgetting. Outline one limitation of this
explanation (4 marks)

Students generally did well in the knowledge element of the question yet struggled with the limitation.
The knowledge tended to be well focused, and good use was made of the encoding specificity principle as
well as descriptions of both state dependent and context dependent forgetting. The limitations offered
tended to focus on criticising research that supports the model. However, many students did not link this
back to the explanation and subsequently lost marks on the question. A smaller issue with the responses
was when a minority of students misunderstood that the focus needed to be on retrieval failure due to an
absence of cues, and wrongfully cited knowledge of interference theory. Nevertheless, the mean for the
question was 2.04 marks, with less than twenty percent of students failing to score marks here.

Student A

Question B8 - Briefly describe retrieval failure as an explanation of forgetting. Outline one limitation of
this explanation (4 marks)
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This type of response was quite typical of students with this question. The description of retrieval
failure was the only part of the answer that gained credit, referring to the absence of both

environmental and state cues. However, the limitation centred on research that supports the model,
where the generic comment failed to link back to any impact on the explanation of forgetting.

Question 14

Which two of the following are emotional characteristics of obsessive-compulsive disorder? (2
marks)

Surprisingly, students found this multiple-choice question quite challenging. They were typically able to
identify that one of the characteristics was low mood, yet often struggled to identify that self-loathing was
the second emotional characteristic. In particular, option B (insight into excessive anxiety) was regularly
mistaken as an emotional characteristic. Students would be advised to develop a greater understanding
of the term ‘anxiety’ as used to describe characteristics of disorders.

Extended writing questions

Questions where students performed well

Question 4
Discuss consistency and flexibility as processes involved in minority influence (8 marks)

This question overlapped with some of the content from last year’s paper, yet many were able to score
well in this question. Despite the occasional amount of tautology seen in some responses, students
typically made good use of diachronic and synchronic consistency and appeared well versed with
flexibility. Further effective use was made of real-life examples e.g. the suffragettes’ campaigns, civil rights
movement, as well as research from Moscovici, Nemeth and Brilmayer and to a lesser extent Wood et al’s
meta-analysis of the role of consistency in minority influence. Typically, students were able to gain the
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‘knowledge’ marks rapidly, and only a small minority struggled to gain ‘discussion’ marks. Nearly all

students scored marks in this question, with ten percent scoring level 4 marks.

Student A

Question A4 - Discuss consistency and flexibility as processes involved in minority influence (8 marks)
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This level 4 response cited excessive amounts of discussion, accurate and precise knowledge and
presented the response with a coherent structure throughout. Effective use was made of research
support as well as real life examples. Another strength of this response is seen when the student briefly
evaluates Moscovici’s research with commentary that relates back to the explanation of consistency.
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Student B

Question A4 - Discuss consistency and flexibility as processes involved in minority influence (8 marks)
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In contrast to student A, this reponse lacks sufficent depth. Although some valid ‘knowledge’ and
‘discussion’ points are included, the whole response is lacking in elaborative commentary focused on
the question. In addition, the repsonse has failed to include sufficient terminology that is needed to

access higher marking levels.
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Question 13

Discuss Romanian orphan studies (16 marks)

This was a straightforward essay question about Romanian orphan studies, generally answered well by
students with over ten percent of students gaining level 4 marks. Due to the nature of the question some
marks were awarded for relevant background to the Romanian orphan studies i.e. the fall of Romania’s
communist regime, and a large number of students cited this. Many students made effective use of
research by Rutter, Zeanah et al and to a lesser extent that by Le Mare and Audet, citing an impressive level
of detail in both procedures and results of these studies. However, despite this many struggled with the
‘discussion’ demands where students often provided generic/weak commentary e.g. about levels of
ecological validity and control of extraneous variables without key details.

Student A

Question C13 - Discuss Romanian orphan studies (16 marks)
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The student’s response contains a wealth of thorough and effective ‘discussion’ that includes specific
details that relate well to the question. The ‘knowledge’ commentary is accurate and well-focused,
yet not as effective as the ‘discussion’ in this essay. However, this essay scored well overall.

© 2024 AQA and its licensors. All rights reserved. 18

of 24




Questions where students performed less well

Question 9

Discuss the effect of post-event discussion on the accuracy of eyewitness testimony. Refer to the
information above in your answer. (8 marks)

This short essay question, which incorporated an element of application of knowledge was difficult for
some students. Some appeared to only have a limited amount to say on this topic. More effective answers
largely revolved around Gabbert’s research, source monitoring and memory conformity. When students
outlined these concepts, they tended to score well in this question. In addition, unfortunately many
answers contained very little psychological content and scored poorly. As such, less than thirty-five
percent of students gained level 3 or 4 marks.

Student A

Question B9 - Discuss the effect of post-event discussion on the accuracy of eyewitness testimony. Refer
to the information above in your answer. (8 marks)
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This response managed to attempt all assessment objective skills and include some specialist
terminology. However, to have been awarded more marks, the student needed to develop some of the
evident ‘knowledge’ ideas and add to the ‘discussion’ element of the response.
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Student B

Question B9 - Discuss the effect of post-event discussion on the accuracy of eyewitness testimony. Refer
to the information above in your answer. (8 marks)
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In contrast to the response from student A, this was a typical response that was seen from a surprisingly
large minority of students. The ‘knowledge’ and ‘application’ are very limited, yet the ‘discussion’
contains some creditworthy material. This type of response scored very little compared with the
former.

Question 16
Discuss the cognitive approach to explaining depression (16 marks)

Although this question overlapped with content from last year’s exam students struggled with this 16
marks essay, with an average of 46% being scored for the question. Although students would typically cite
relevant content, it was often brief, without elaboration. This often entailed lists of factors that both Beck
and Ellis claimed were involved with the onset of depression, without any further development e.g. simply
listing the parts of the negative triad without any further elaboration. In addition, with Ellis’s ABC model
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students would be well advised to over-emphasise the causal factor of ‘irrational beliefs’ as opposed to
the activating event. Unusually, the ‘discussion’ element of the question saw more detailed and perhaps
well-rehearsed points, that included reference to evidence, the practical application of CBT and Ellis’s
approach being more suited to explain reactive as opposed to endogenous depression. Overall, less than
nine percent of students managed to access top level marks for this question.
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Support and guidance

Our reports on the exams are part of a suite of support we offer to enhance your understanding of our
assessments and your students’ performance.

Mark ranges and award of grades

Grade boundaries and cumulative percentage grades are available on the results statistics page of
our website.

Enhanced Results Analysis (ERA)

Use our exam results analysis tool to create and customise different reports to help understand your
students’ performance.
ERA is our free online service for you to gain a detailed insight into your students’ results. You can:

e analyse your students’ scores for each exam question

¢ identify topics, skills and types of question where students may need further support

e compare your students’ performance with those of other classes and with students in other
AQA schools nationally.

For more information on ERA, log in through Centre Services.

Professional development

Attend one of our feedback courses where you can review example responses from students and
commentaries from our examiners.
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http://www.aqa.org.uk/exams-administration/about-results/results-statistics
https://www.aqa.org.uk/professional-development

Contact us

Our friendly team will be happy to support you between 8am and 5pm, Monday to Friday.

Tel: 01483 477 822

Email: psychology@aga.org.uk
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