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Summary 
Section A – Issue evaluation 

In most cases students showed an understanding of both the broader aspects of the issue and an 
awareness of the balance and complexity of decisions that affect local communities and environments.  
In preparation for this part of the examination it is worth remembering the following points. 

• There is always a synoptic element to this part of the examination. This means that although the issue 
may be driven by a particular part of the course, it will touch on elements from across the specification 
and it is worth identifying these when preparing for the examination.  

• There is always an element of considering aspects of human, physical and environmental geography 
and this is often expressed in relation to the challenge of managing conflicting demands and the idea 
of sustainability. 

• There will be questions that specifically relate to the particular location of the issue and other 
questions that are more generally related to the subject under discussion. For example, Questions 02.3 
and 02.3 focused on the location of the issue, while Questions 01.3 and 01.5 were broader discussions 
related to the overall understanding of the topic of the housing challenge.  

• There is a high proportion of AO3 marks within this section of the examination paper and as such the 
expectation is that students will select appropriate evidence from the resources in order to develop a 
discussion, and in some cases reach a judgement. In that context there is a distinction between simply 
selecting and copying information, which is generally seen as Level 1, and actually using the selected 
information as evidence in relation to supporting ideas. Those students who develop points which 
address the question and then support those points by using specific evidence generally produce 
responses at Level 2 and Level 3. 

• When preparing for this part of the examination it is worth revisiting the guidance included in the 
Specification (Geographical Applications; Section A: Issue Evaluation – pages 23/24) 

Section B – Fieldwork 

The unseen fieldwork questions appeared to give students a good opportunity to demonstrate their 
geographical skills and show an understanding of the most appropriate ways to present fieldwork data. 
The majority of students were able to use the data to make appropriate analytical and evaluative 
judgements. Responses to the seen fieldwork questions were more variable, with a number of students 
not attempting some or all of the questions. 

• When preparing for this part of the examination it is worth revisiting the guidance included in the 
Specification, including: 

o Section B –Fieldwork (Pages 24-25). These pages describe the fieldwork journey and the seen 
fieldwork questions will reflect the content identified in this section of the specification. 

o Section B –Geographical skills (Pages 26-28). These pages identify the skills that students can 
be asked to demonstrate and form the AO4 checklist for any skills-based requirements within 
both the unseen and seen fieldwork questions. 

• A significant number of students failed to clearly identify the title of their fieldwork in the allocated 
space on the examination paper. In many cases this was either left blank or a single word identifying 
the location was inserted. This can make it very difficult to understand the context of an answer and 
may consequently affect the overall mark. 

• Students should be made aware of the need to respond to the demand for answers to address either 
their physical or human geography fieldwork when this is expressed in the question. Failure to do this 
will restrict the marks available for the answer. 
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Areas where students excelled  

It was evident that all questions were accessible to students across the ability range. The range of marks 
went from zero to virtually full marks and the mean mark was slightly higher than last year, largely as a 
result of an increase in the mean mark in the seen fieldwork section. Within the levels-marked questions, 
a wide spread of marks were achieved, indicating that individual questions and the whole paper offered 
opportunities for all students while also achieving an appropriate level of differentiation. The paper was 
15 minutes longer this year and consequently there was no evidence to suggest that time was an issue. 
Many students wrote lengthy responses to the 6- and 9-mark questions, and extra pages were used by a 
significant number of students.  

• The multiple-choice questions were completed effectively with the level of non-completion generally 
under 1%. Of the four multiple choice questions, three achieved a 70% success rate. 

• It was evident that students were adequately prepared for the issue evaluation section and there was 
only a very small percentage of un-attempted answers to the 6- and 9-mark questions. 

• Virtually all students demonstrated an understanding of the issue featured in the pre-release booklet, 
with many appreciating its complexity. 

• The use of the pre-release booklet to identify appropriate points in relation to the questions was 
impressive. This was particularly noticeable in relation to questions 01.3, 01.5 and 03. 

• It was encouraging to see that a significant number of students were using the information that they 
had identified in the resource booklet to develop their answers to the longer questions. This was 
reflected in the significant number of students who achieved at Level 2 in questions 01.3, 01.5 and 03. 

• There appeared to be a significant improvement in the understanding of physical geography and use 
of the Ordnance Survey map to identify physical features in question 02.3.The last time that this type 
of question was used outcomes were very poor. While there is still room for improvement it was 
noticeable that considerably more students had some understanding of the question. 

 
Areas where students struggled 

• It was evident that students did not always understand the requirements for 2- or 3-mark questions. 
In many cases students achieved the first mark by showing an understanding of the question but failed 
to get the second mark because a lack of development or evidence to support an opening statement. 
This was particularly noticeable in questions 01.2, 04.4, 05.2 and 05.3. 

• When evaluating the issue, students generally used the resources effectively to identify appropriate 
evidence in relation to the question, but in many cases they simply copied statements from the 
resources without offering any explanation about why the evidence was significant. In general terms, 
selecting appropriate evidence will gain Level 1 credit, using the evidence to support an answer will 
gain Level 2 credit and discussing the evidence or offering a degree of judgement about it will gain 
Level 3 credit. 

• While there was a marked improvement in understanding and identifying physical features from the 
Ordnance Survey map there is still some confusion about what constitutes a physical feature and basic 
map-reading skills often poor. 

• Students did not always appear to appreciate the nature of the “scenarios” in relation to the unseen 
fieldwork questions, often seeing the questions individually rather than as a sequence. This was 
particularly noticeable with questions 04.4 and 04.1, where there was a need to reflect back to the stem 
of the question. 

• A significant number of students failed to attempt Questions 04.2 and 04.6, which were quite basic 
skills question with a very high facility index (an expectation that a very high percentage of students 
would gain the marks). Failure to complete basic skills questions can be seen in students’ work across 
all three examination papers. 

• A number of students did not respond to the demand for the need to use either the human fieldwork 
enquiry (Question 05.2) or the physical fieldwork enquiry (Question 05.3). If an inappropriate enquiry 
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is used there is a Max mark expressed in the mark scheme (Question 05.2 – max 1 mark if a physical 
enquiry was used; Question 05.3 – max Level 1 if a human enquiry was used). 

• A significant number of students either failed to write the titles of their enquiries in the appropriate 
places or simply wrote a place name or topic name (“Longshore drift”). Because the seen fieldwork 
questions are specifically related to individual titles this can make it very difficult for examiners to 
assess the answers and identify where there might be some clarity or detail in the responses, and this 
can sometimes restrict the mark to Level 1 on longer questions. For example, with Question 05.4, if 
there is no title expressed and the precise nature of the enquiry is unclear it would be very difficult to 
consider the extent to which the results and conclusions satisfied the original aim of the enquiry. 

 
 

Point marked questions 
1-, 2- and 3-mark questions are point marked, where a mark may be awarded where a student makes a 

                single point and subsequent marks awarded (if applicable) where the student develops those points. 

Levels marked questions 
4-, 6- and 9-mark questions are levels marked where the response is holistically marked against the  

                relevant assessment objectives, given a level and mark awarded within that level. 

 
Assessment Objectives (AOs) 
AO2: Demonstrate Geographical understanding of concepts and how they are used in relation to places, 
environments and processes and interrelationships between places, environments, and processes (25%). 

AO3: Apply knowledge and understanding to interpret, analyse and evaluate geographical information 
                and issues to make judgements (35%, including 10% applied to fieldwork context(s)). 

AO4: Select, adapt and use a variety of skills and techniques to investigate questions and issues and  
                communicate findings (25%, including 5% used to respond to fieldwork data and context(s)). 
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Section A: Issue Evaluation 

 
Point marked questions 
There were three points marked questions in this section of the examination paper (questions 01.2; 01.4 
and 02.4). Questions 01.2 demanded some understanding of a key idea and then some development or 
evidence to support the original point being made. Questions 01.4 and 02.4 required students to identify 
two points related to the key idea expressed in the question. In both cases there was a range of potential 
evidence within the resource booklet. 
 

Multiple choice questions – MCQs 
There were two MCQs in this section of the examination, both of which were related to the use of the 
Ordnance Survey map and were effectively testing map reading skills (which are listed on page 26 of the 
specification). 
 

Areas of success 

• In Question 01.2 a significant majority of students used the resources effectively to identify the 
relationship between house prices and incomes. 

• In Question 01.4 over 90% of students were able to identify how urban sprawl might damage the 
environment and over 70% gained both marks by making two appropriate and separate points.  

• In Question 02.4 over 90% of students were able to suggest why people might be attracted to live in 
Tudeley Village and over 70% gained both marks by making two appropriate and separate points.  

• Each of the MCQs were answered correctly by over 70% of students. 

 

Areas of challenge 

• It was evident that students did not always understand the requirements for the type of 2 question 
illustrated by question 01.2. In many cases students achieved the first mark by identifying the 
relationship but failed to get the second mark because a lack of development or evidence to support 
their opening statement. 

• Although a high percentage of students selected the correct answers in the MCQs there were a 
considerable number who did not, suggesting that many students were not comfortable with basic 
Ordnance Survey map reading skills. These are questions with a high facility index which are 
considered very accessible. If an Ordnance Survey map extract is included in the Pre-release booklet it 
is a reasonable expectation that there will be some potential use of it in relation to skills or analysis. 
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Short answer questions – 2-mark questions 
These questions are point marked and can assess a variety of combinations of  

 assessment objectives.  

 

Qualities seen in more successful responses  

2-mark questions can target AO2, AO3 or AO4. If the question is targeting AO4 it will generally be asking a 
question which involves using data as evidence, an example of this is question 01.2 which is really asking 
students to consider a numerical relationship. Data within the resource booklet which expresses or 
challenges a relationship lends itself to this type of question. 
 
In question 01.2, the majority of students identified the relationship between house prices and incomes, a 
significant number supported this observation by using data or considered that the relationship was not 
always straightforward by identifying anomalies or considering how the differential between house prices 
and incomes varied across the country. The following examples demonstrate these examples. 
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Where a question asks for 2 points the command is often “Give two ways” or “Suggest two reasons” as 
shown in question 01.4 and question 02.4. The “two” is emboldened to emphasise the need for two 
separate points rather than a single developed point. The key is to respond to this requirement by stating 
two points which are clearly different and cannot be considered to be similar ideas. The following 
examples demonstrate examples of students who responded to the question command appropriately and 
consequently achieved both marks. 
 

 
 

 
Note that in the above answer the student makes a link between increased traffic congestion (a reasonable 
effect of urban sprawl) and pollution. Just writing the word “pollution” with no context is generally not 
creditworthy. 
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Limitations of less successful responses 

The following examples illustrate where students did not develop their answers on question 01.2 or 
respond to the requirements on questions 01.4 and 02.4. 
 
The two examples below express an understanding of the relationship but they don’t support their 
observation with the use of evidence. 
 

 
 

 
 
In the following example, the first point does not address the question. 
 

 
 
Here, the second point about pollution is not qualified by either type or cause. 
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The following answer has a second point not relevant in the context of housing in England, since it is 
universal. 
 

 
 
The first point here is simply copied from the resource booklet and offers no obvious reason why this might 
attract people to live in Tudeley Village. 
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Levels marked questions 
 

4-mark questions 
These questions have two levels of response and can assess a variety of combinations of  

 assessment objectives. 

Question 02.3 was the only 4-mark question on Section A of the examination paper. This question 
addressed AO2 and AO4. The AO2 marks related to an understanding of physical geography and the AO4 
marks related to the use of the Ordnance Survey map to identify and describe the physical geography of 
the area north of the Tonbridge to Paddock Wood railway line shown on the OS map extract. 
 
At Level 1 the expectation was that students would demonstrate an understanding of what was meant by 
“physical geography” by identify features that were clearly physical geography. The majority of students 
were able to do this, in most cases identifying rivers and making general observations about the height of 
slope of the land. A small number of students simply listed features shown on the map, including both 
physical and human features. This approach is generally self-limiting and rarely gains credit unless there 
is some implied reference to the physical features identified.  
 
At Level 2 the expectation was that students will develop their understanding of physical geography by 
using the OS map extract to identify more specific characteristics. Approximately 20% of students did this 
very effectively, often by developing broader points about the rivers and ponds or making more specific 
observations about variations in slope, often using contour patterns or spot heights as evidence. 
 
As a question with only two levels of response there is no demand for the detail required in a  question with 
three levels of response. 
 

Qualities seen in more successful responses  

The following examples illustrate answers where students used the OS map extract effectively to 
demonstrate a clear understanding of physical geography, enabling them to address both the AO2 and 
AO4 requirements.  
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The following response makes clear reference to both relief and drainage and uses map reading skills to 
develop each idea. There is mention of the link between contour lines and relief and observations about 
both the River Medway and the River Bourne, as well as points about the large bodies of water which are 
evident. There is also use of direction to locate particular features. (Level 2 – 4 marks) 
 

 

 
 
This student demonstrates an awareness of physical geography by making observations about both relief 
and drainage. The point about relief offers some development and use of the OS map, and there is mention 
of “a river”. Consequently, there is enough understanding to move into Level 2 (3 marks). 
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Limitations of less successful responses 

The following examples illustrate answers where students either had no real understanding of physical 
geography or simply identified physical factors using the OS map extract but did not develop their 
response by making interpretive observations about the features using the map.  
 
This below answer is an illustration of no understanding of physical geography and consequently it did not 
achieve any credit.  In some cases, students demonstrated an understanding of OS map interpretation by 
identifying and describing human factors. Unfortunately, given the incorrect context this was not 
creditworthy. 
 
 

  
 
 
 
This student demonstrated some understanding of physical geography by identifying the River Medway, 
but did not develop this point accurately or make any accurate observations about other physical factors. 
(Level 1 - 1 mark) 
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This responses identified a number of physical factors, including a river, lakes and woodland (which was 
considered acceptable as a possible physical feature).  Consequently there are three basic points, none of 
which are developed or specifically referenced using the OS map extract. (Level 1 - 2 marks) 
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6-mark questions 
These questions have three levels of response and on most occasions assess AO3. 

There were two 6-mark questions in Section A of the examination paper (Question 01.3 and Question 01.5). 
Both of these questions were used to assess AO3 (Application of knowledge and understanding) 
 
Question 01.3 required students to show knowledge and understanding of brownfield sites and urban 
regeneration, two key parts of the Urban Issues and Challenges topic within the specification. The key to 
this question was how effectively students linked these two ideas and offered an analysis of how the 
development of brownfield areas could play a role in the regeneration of urban areas.  
 

• At Level 1, the expectation was that students would show a basic understanding that the development 
of brownfield areas would improve urban environments and attract people, creating economic 
opportunities (generally expressed in terms of jobs and generating money).  

• At Level 2, the expectation was that students would develop their response by making more specific 
points about how the urban environment might be improved (improvements to buildings, more green 
space, improved infrastructure) and would show some understanding linked to the idea of the 
economic multiplier by considering the range of economic opportunities that the development of 
brownfield areas might encourage. 

• At Level 3, the expectation was that students would demonstrate a detailed understanding of the idea 
of regeneration by observing that it is generally a holistic strategy which includes social, economic and 
environmental factors and how brownfield development can create the opportunity to satisfy these 
objectives by including residential and business opportunities and social spaces and opportunities. 

 
Q01.5 required students to show an understanding of the complexity of the housing challenge by 
discussing the different issues involved in relation to the decision-making processes related to housing 
policy. The resource booklet identified a number of significant factors and students were expected to 
support their discussion by identifying and using these factors. The points highlighted within the resource 
booklet included; the lack of new houses being built; the issue of house prices and affordability; the poor 
quality and lack of facilities in many houses; the suitability of different housing types; the lack of social 
space and social facilities (health and education) in some housing areas and the broader issue of where 
new homes should be built, with reference to the greenfield/brownfield debate. As such there were quite 
a lot of potential discussion points and opportunities for students to both identify and develop these 
points or make observations about their relative importance.  
 

• At Level 1, the expectation was that students would show a basic understanding of the complexity of 
the housing challenge by identifying a limited number of the issues or making basic observations about 
factors such as the demand for both new houses and affordable houses or the issue of where to build 
new houses.  

• At Level 2, the expectation was that students would show a clear understanding of the complexity of 
the housing challenge by both identifying a range of factors from the resource booklet and offering 
some analytical appreciation about why the different demands and requirements of the housing 
market make the issue particularly challenging. At the higher Level 2 marks an element of evaluative 
analysis, as expressed within AO3, was expected. 

• At Level 3, the expectation was that students would show a detailed understanding of the complexity 
of the housing challenge by identifying a wide range of factors from the resource booklet to illustrate 
the breadth of the issue and use this information to offer a thoughtfully considered evaluative 
discussion. 
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Qualities seen in more successful responses  

For question 01.3, students achieving a secure Level 2 and Level 3 mark demonstrated a sound 
understanding of the concept of regeneration and linked this effectively to the idea of brownfield 
development. In many cases they developed this link by observing that very often brownfield areas 
demonstrated the characteristics that often define them as areas in need of regeneration (poor quality 
housing, limited opportunities and poor quality environment). At Level 3 students then developed this 
theme by offering comprehensive ideas about how brownfield development might address these issues, 
with many also bringing in points about how it might also allow local authorities to generate increased 
income which could then be invested in the social and environmental fabric of the area. The following 
examples illustrate where students used the resources and their own understanding effectively to show a 
sound understanding of the question. 
 
This response demonstrated a sound understanding of the question and brought in points about social, 
economic and environmental improvements, with some specific reference to the idea of the multiplier 
(jobs creating income which would then encourage the development of retail outlets). It also begins to 
consider how increased government spending can improve the social fabric of an area, with the mention 
of improving healthcare. (Level 3 – 5 marks) 
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This response demonstrated a sound understanding of the question and brought in points about social 
and economic improvements, with some reference to the idea of the multiplier. There are observations 
about infrastructure improvements (not specified) and also how the development of brownfield areas 
might lead to additional investment by the government (not specified). Had these two points been 
developed the answer would have moved into Level 3. (Level 2 – 4 marks)  
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For question 1.5 students achieving a secure Level 2 and Level 3 mark demonstrated a sound 
understanding of the complexity of the housing challenge by identifying a range of appropriate factors 
from the resources and offering individual and comparative analysis of those factors. At the higher Level 2 
and Level 3 marks there was an increasing attempt to offer comparative or evaluative observations. 
The following examples illustrate where students used the resources and their own understanding 
effectively to show a sound understanding of the question. 
 
This response identifies a number of appropriate points from the resources, including observations about 
the general shortage of new houses, the issue of affordability and the issue of suitability. The answer offers 
analytical support for these observations by using evidence from the resources and offers some evaluation 
and a comparative judgement towards the end of the response. (Level 3 – 5 marks) 
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This response identifies a number of appropriate points from the resources, including observations about 
the general shortage of new houses, the issue of affordability and the issue of suitability. The answer 
develops some of these points by using data from the resources and offers some tentative judgements 
about homelessness and the impact of the high cost of renting a house. (Level 2 – 4 marks) 

 

 

 

  



 
 

© 2024 AQA and its licensors. All rights reserved. 20 of 49  

 
 

Limitations of less successful responses 

For question 01.3, students achieving a Level 1 or a marginal Level 2 (3 marks) generally showed a basic 
understanding of how regeneration can improve areas, often with simple undeveloped points about job 
opportunities, more money and the idea of making an area look more attractive. Often responses in this 
mark range tended to focus either on the idea of regeneration or on the characteristics of brownfield areas 
rather than linking the two ideas together. The following examples illustrate where students used the 
resources and their own understanding to show a basic understanding of the question. 

 
This is a response that demonstrates an understanding of the question and makes a number of appropriate 
points, all of which are quite basic and not developed. There are observations about making the area more 
attractive and the encouragement of business and a point about increasing money in the area. Had each 
of these ideas been developed this answer would have achieved at least level 2 credit (Level 1-2 marks) 
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This responses demonstrates an understanding of the question and brought in points about increasing job 
opportunities and local incomes and also environmental improvements. They begin to offer observations 
which suggest an understanding of the idea of the multiplier and how the government might have more 
money through taxation. The development of these two points would have made the answer more secure 
within the level or moved it to a higher level. (Level 2 – 3 marks) 
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For question 01.5, students achieving a Level 1 or a marginal Level 2 (3 marks) generally showed a basic 
understanding of the complexity of the housing challenge by identifying a range of appropriate factors 
from the resources. These factors were generally described with some attempt to offer a degree of analysis 
(particularly at Level 2).  The following examples illustrate where students used the resources and their 
own understanding to show a basic understanding of the question. 
 
This response demonstrates an understanding of the question by identifying a limited number of 
appropriate points from the resources. In most cases the points made are copied from the resource with 
very limited or no development. (Level 1 – 2 marks) 
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This student demonstrates an understanding of the question by identifying appropriate points from the 
resources, including observations about the general shortage of new houses and the issue of affordability. 
These observations are supported by quoting data from the resources. (Level 2- 3 marks) 
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9-mark questions 
 
These questions are found in Section A and Section B, have three levels of response and 

 always assess AO3. One of these questions each series carries 3 marks of SPaG. 

The 9-mark question at the end of Section A is essentially an opportunity to bring together the 
understanding of the topic under discussion gained from working through the earlier questions. The 
question assesses both AO3 (“Application of knowledge and understanding and Interpreting and 
evaluating geographical information to make a judgement”) and A04 (“Communicating ideas”). 
 
Question 03.3 - The topic of the housing challenge appeared to be clearly understood and students were 
generally able to show an awareness of the complexity of the issue and an appreciation that there were a 
number of immediate and longer terms factors that need to be considered. Only a small proportion of 
students failed to attempt the question or scored zero marks, the largest proportion achieving within the 
Level 2 range of marks, suggesting a good level of general understanding and accessibility. It was evident 
that the majority of students had been adequately prepared for this part of the examination and virtually 
all students showed an understanding of both the socio-economic and environmental aspect of the issue. 
 
The quality of answers was largely determined by how effectively the information within the resources had 
been developed or linked in order to construct and support a discussion. Level 1 responses tended to be 
characterised by students who simply identified and largely copied information from Figure 3, in some 
cases virtually word for word. While the selection and copying of appropriate evidence is creditworthy, it 
did not generally convey any degree of analysis or sense of an understanding of the idea of sustainability. 
Those students who used a wider range of points from across the resource booklet and developed some 
of their identified points or offered a degree of analytical or evaluative thinking moved into Level 2. 
 
At Level 2, a clearer understanding of the idea of sustainability was also evident. A more thorough and 
clearly evidenced and evaluative use of the resource booklet to express the extent to which the proposed 
development might be considered to be sustainable moved students into Level 3. The more developed 
answers were often accompanied by a short conclusion which often brought the discussion back to the 
original aim of the question and reinforced the major points identified within the discussion. A number of 
students offered impressively sophisticated ideas, for example, observations about how the degree of 
sustainability of the development might change over time or how particular aspects of the development 
(social, economic and environmental) might vary in their degree of sustainability and consequently make 
a judgement about the degree to which the development is sustainable more challenging. 
 
A small number of students ignored the key idea of sustainability and simply identified what they 
considered to be the advantages and disadvantages of the proposed development. While this approach 
had some merit, particularly if it considered advantages and disadvantages in the short and longer term, 
it was generally self-limiting. 
 
The key to achieving the highest marks on the issue evaluation nine mark question is to ensure that 
students are familiar with the broad aspects of the topic and are aware of the synoptically linked elements 
within the specification related to the topic. Students will then be in a position to use information from 
within the whole of the resource booklet effectively to support their discussion.  
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Qualities seen in more successful responses  

These following two answers each take a slightly different perspective but they both demonstrate an 
understanding of the idea of sustainability and have a considered discussion about the complexity of 
judging the extent to which Tudeley village will be sustainable. Both answers use the resources effectively 
by quoting specific points in order to support their discussion and there are evaluative observations 
throughout. (Both awarded Level 3 – 8 marks) 
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© 2024 AQA and its licensors. All rights reserved. 28 of 49  

 
 

This student begins by using the words “To a large extent”, which is always a useful way to begin an answer 
to a question which has the word “extent” within the command. Using this opening statement immediately 
suggests that the student has some awareness that the judgement about sustainability is not 
straightforward. They go on to express this by highlighting some ways in which the settlement may be 
sustainable (idea of open space and allotments) and also how the development might put pressure on the 
environment. There is clear and appropriate reference to the resources and an element of evaluative 
analysis. The answer could be developed further by offering more depth to the points made and it also 
tends to drift into wider sustainability points (“less CO2 released”) which slightly takes it away from the 
scale of the required discussion. (Level 2 – 5 marks) 
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Limitations of less successful responses 

The first paragraph of this answer sets the scene well, but it is copied, almost word for word from the 
resource and there is very little discussion of the observations outlined in the paragraph. The student does 
select some appropriate points from the “What is a sustainable settlement” section of the resource, 
suggesting a basic awareness of the requirements of the question. This is a good example of where a 
student gains some basic credit for selecting appropriate information.  Had they developed the points 
about local job opportunities, community facilities and local transport systems in the context of 
sustainability the answer could easily have gained a number of additional marks. (Level 1 – 2 marks) 
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Section B: Fieldwork 

 
Unfamiliar Fieldwork 
The unfamiliar fieldwork part of Section B has 16 marks allocated to it and it assesses AO3 (4 marks) and 
AO4 (12 marks). The questions are based on a number of fieldwork scenarios and data is used to assess 
both AO4 - Skills (“Select, adapt and use a variety of skills and techniques to investigate questions”) and 
AO3 –Application (“Apply understanding to interpret, analyse and evaluate geographical information”) 
 
Familiar Fieldwork  
The familiar fieldwork part of Section B has 23 marks allocated to it (20 question marks and 3 SPaG marks) 
and it assesses AO3.  There are 4 questions, 2 points marked questions worth 2 and 3 marks, and 2 levels 
questions (each with 3 levels) worth 6 and 9 marks. The 9 mark question also carries 3 SPaG marks. The 
questions are designed to give students the opportunity to show an understanding of the enquiry process 
(described on pages 24-25 of the Specification) in relation to their own fieldwork experience.  
 
Where students were given a space to write the title of their enquiry. If the answer referenced the incorrect 
context there was a maximum of Level 1 marks allowed. It is important that students write the full and 
accurate title of their investigation in the space provided since their answer needs to reflect the title of 
their enquiry. If the title is not clear it can make it difficult to fully appreciate the context of the answer and 
consequently assess the level of clarity shown in the answer. 
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Point marked questions 
There were three points marked questions in this section of the examination paper (questions 01.2; 01.4 
and 02.4). Questions 01.2 demanded some understanding. 

 
Multiple choice questions – MCQs 
There were two multiple choice questions in this part of the examination. 
Q04.3 – This question had a high facility index and nearly 80% of students selected the correct answer. 
 
Q04.8 – It was evident that a significant number of students were unfamiliar with the presentation methods 
listed on this question and consequently only approximately 40% of students selected the correct answer. 
It was noted that on one script a student wrote “I don’t know what any of these are”. 
All of the presentation methods that can be referenced in the examinations are listed on pages 26-27 of the 
Specification. 
 
  



 
 

© 2024 AQA and its licensors. All rights reserved. 32 of 49  

 
 

Short answer questions – 1, 2 and 3 mark questions 
These questions are point marked and can assess a variety of combinations of  

 assessment objectives.  

Unfamiliar Fieldwork 
Questions 04.1 and 04.5 assessed numerical skills  
04.1 – The majority of students calculated the correct answer (72%). The most significant error with those 
that did not calculate the correct answer was that they simply repeated the number on Figure 4 and did 
not appreciate that it needed to be doubled in order to reach a percentage figure.  
Spending time looking carefully at the information supporting the fieldwork scenario (and perhaps making 
a few notes) may help in reducing basic errors. 
04.5 – This question presented few problems and nearly 94% of students calculated the correct answers  
 
Questions 04.2, 04.6 and 04.9 assessed presentation skills. 
04.2 – Approximately 54% of students completed the pie chart accurately. The majority of errors were 
numerical errors where students did not appreciate the need to double the numbers in Figure 4 in order to 
complete the pie chart accurately. The major issue with this question was that 28% of students failed to 
attempt what was essentially a simple question. It appears that a number of students simply saw the pie 
chart as data rather than part of a question. 
04.6 – This question presented few problems and was completed accurately by nearly 83% of students. A 
smaller percentage of students failed to attempt this question (14%). 
04.9 – While 71% of students completed the dispersion diagram accurately it appeared that a number of 
students were less familiar with this type of presentation technique. 
 
The other four questions in the unfamiliar fieldwork section were about analysing the data and 
evaluating the techniques expressed in the fieldwork scenarios. 
04.4 (2 marks)-The basic idea was that students should make a judgement and use evidence to support 
their judgement. The following examples illustrate a one and two mark response. 
This student makes a judgement but does support it clearly with data. (1 mark) 
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This student makes a judgement and supports their judgement by quoting accurate data. (2 marks) 
 
 

 
 
04.7 (1 mark) – This question required students to show an understanding about the technique used in the 
scenario and suggest how it might be adapted in order to improve results. As such it was addressing the 
AO4 point about “adapting techniques”, which is a requirement on this part of the examination paper. 
While a significant percentage of students (54%) made appropriate observations, many disregarded the 
key idea of “adaption” and simply identified additional data collection methods. The following examples 
illustrate correct and incorrect responses. 
 
This is an example of one of the three most appropriate commonly used responses. In this example the 
student highlights a clear adaptation (more people/a control group) and suggests how this would improve 
results. The other appropriate commonly used responses were; using a larger range of numbers in order 
to get more precision and describing each point on the scale in order to increase accuracy. 
 

 
 
This is an example of one of the two most common errors. In this example the student talks about changing 
the presentation method rather than the data collection method. The other commonly seen error was 
where students identified other data collection methods (such as questionnaires) rather than addressing 
the idea of adapting the environmental quality survey. 
 

 
 
 
04.10 (1 mark)- This question required students to show an understanding about how the data collection 
method described in the physical geography scenario could be improved. There were a range of 
acceptable answers, from points about increasing the amount or frequency of data collection points to 
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using more accurate equipment. Approximately 50% of students made an appropriate suggestion, a very 
similar pattern to that of Q04.7, which was the expectation. The following examples illustrate correct and 
incorrect responses.  
 
The following two scripts both made appropriate and reasonable suggestions which could potentially 
improve the data collected. They were the two most commonly used correct answers. 
 
 

 
 

 
 
 
This script represents the most commonly used error. The student outlines a method of data presentation 
and consequently does not address the question.  
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Familiar Fieldwork  
 
05.1 (two marks) – One mark was allocated for some basic understanding that risk assessment is about 
identifying hazards or ensuring safety. The second mark was for some development of this idea. A range of 
possible development points was identified within the mark scheme. Any appropriate point which may 
have been significant in relation to a specific individual enquiry was acceptable. The following examples 
illustrate a one and two mark response. 
 
This response makes a basic point which links the risk assessment to the idea of safety.(1 mark) 

 
 
This response identifies a potential hazard and makes the point that completing a risk assessment would 
reduce the risk of injury.(2 marks) 

 
 
 
 
 
05.2 (3 marks) – Students were given a space to write the title of their enquiry. If the answer referenced the 
incorrect context there was a maximum of 1 mark allowed. One mark was allocated to the identification of 
a presentation technique and an indication of how it was used (this was important in ascertaining that the 
answer was based on a human geography enquiry) and two marks for offering some justification of why it 
was used/how it was useful. The following examples illustrate a one, two three mark response. 
 
This response identifies presentation techniques (the question asks for “one”) and says how they were 
used. It attempts to develop the answer but the points made; “suitable”, easy to read” and “allows stuff to 
be accurate”, do not offer clear justification in relation to the techniques identified. (1 mark)  
 
 



 
 

© 2024 AQA and its licensors. All rights reserved. 36 of 49  

 
 

 
 
This response identifies a presentation technique and says how it was used. It offers some development 
by suggesting why it was a useful technique. (2 marks) 
 

 
 
 
This response identifies a presentation technique and how it was used. It develops the answer by observing 
that it made the data visually clearer and also makes a point about how it enhanced the data analysis. (3 
marks) 
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Levels marked questions 
 

4-mark questions 
There is one 4 mark question in the unfamiliar part of the examination. It has two levels of response and 
assess AO3 and AO4. The four mark question in the unfamiliar fieldwork section asks students to make a 
judgement based on the aim of the fieldwork outlined in the scenario at the beginning of the question. The 
scenario will always contain some form of data and this gives students the opportunity to support their 
judgement with evidence and to consider the validity and reliability of the data in relation to the original 
aim of the investigation. 
  

Qualities seen in more successful responses  

More successful responses (Level 2) made a judgement that the data supports the hypothesis and offered 
clear evidence to support that judgement. A significant number of students calculated the average time it 
took for the ball to travel 10m at each site or worked out the average velocity at each site and used this 
data to support their judgement. In many cases the idea of “extent” was discussed by identifying 
anomalies such as some sites having the same figures. 
 
This response makes the judgement that the data supports the hypothesis and offers some descriptive 
evidence in the first 4 lines (At this point the answer would be a secure Level 1 – marks). The student then 
goes on to calculate the velocity at Site A and Site C (the figures are within acceptable tolerances) and uses 
this information to reinforce the earlier judgement. They also make a point about the reliability of the 
judgement and how the data collection method reduced the chance of any errors and increased accuracy. 
(Level 2 – 4marks). 
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Limitations of less successful responses 

Less successful responses (Level 1) demonstrated some understanding by making a judgement which 
agreed with the hypothesis and then made  general observations about times being less at Site C or simply 
compared Site A (longer times) with Site C (less time). There was no specific use or manipulation of data 
to support the initial judgement. Simply saying that the hypotheses was correct with no supporting 
observations at all was not creditworthy. 
 
This response makes a judgement and observes that the velocity increased, with no data evidence to 
support this observation. (Level 1 – 1 mark) 
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6-mark question (Question 05.3) 
This question has three levels of response and assesses AO3. 

05.3 – Students were asked to assess the effectiveness of one or more data collection methods used in 
their physical geography enquiry. There was a clear implication of the need for some evaluation within the 
question and this was a significant requirement for a secure Level 2 and Level 3 mark. The idea of 
effectiveness could be considered in a variety of ways (as expressed within the mark scheme) and could 
include points about how practical the method was in terms of getting an adequate amount of accurate 
data and how useful the data was in addressing the key idea expressed in the title of the investigation. 
Several students appeared to be confused about the term “data collection” and wrote about data 
presentation, which was not creditworthy. 
 

Qualities seen in more successful responses  

More successful responses identified a data collection method(s) and expressed why it was important in 
the context of the identified geographical enquiry. There was then a discussion which considered both the 
usefulness and the limitations of the chosen data collection method(s), in some cases focusing on the 
practicalities of the method, in other cases focusing on the usefulness of the data in relation the aims of 
the enquiry. The following examples show responses that achieved a Level 3 and a Level 2. 
 
This response identified two data collection methods, the first of which was partially described. Both 
methods were clearly related to the title of the enquiry. An attempt was made to make evaluative 
judgements about the effectiveness of each method. The point made in the final sentence may not 
necessarily have been a result of limitations in the data collection method. (Level 2 – 3 marks) 
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This response identified two data collection methods and suggested why they may not have produced 
entirely satisfactory data. It goes on to make an evaluative judgement in relation to the relative usefulness 
of the data and offers a conclusion which was clearly related to the question. (Level 3- 6 marks) 
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Limitations of less successful responses 

Less successful responses tended to simply identify and describe data collection method(s) and make very 
limited observations about the effectiveness of the methods. 
 
The following example shows an example of a basic response which achieved a Level 1. This response 
identified two data collection methods, both of which were clearly related to the title of the enquiry. It 
describes how and why they were carried out and observes that they were very effective, with basic 
reasoning. (Level 1- 2 marks) 
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9-mark questions (Question 05.4) 
This question has three levels of response and assesses AO3. This question carries 3 SPaG 
marks. 

05.4 - Students were asked to consider the extent to which their results and conclusions addressed the key 
idea expressed in the title of their geographical enquiry. Consequently, specific reference to the key 
objective expressed the title of the enquiry was important. 
 

Qualities seen in more successful responses  

The most successful responses (Level 3) described their enquiry results, often in detail and with specific 
numerical data. This information was then used to consider how the results informed their conclusions 
and then they evaluated the extent to which these parts of the enquiry process (as outlined on Pages 24-
25 of the Specification) enabled the student to address the original question or hypothesis. 
Sound responses (secure Level 2) described their enquiry results and made some reference to their 
conclusions, observing how effectively this part of the enquiry process supported the original aim of the 
enquiry. The following examples show responses that achieved a Level 3 and a Level 2. 
 
This response clearly identifies the title of the enquiry, and the answer is clearly related to it. Results are 
identified, often with specific data and evaluative links made to the conclusions. The conclusions are then 
related to the expectations of the Bradshaw model. The student observes that there may be some 
limitations to the data collection which may have impacted the results and consequently affected the 
conclusion. The response has ongoing evaluation and a final evaluative reference point at the end. (Level 
3 – 9 marks)  
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This response clearly identifies the title of the enquiry and the answer is clearly related to it. The data 
collection methods are described (identification of chain stores and pedestrian numbers) and the results 
are described in general terms. The conclusion is referenced in relation to the original hypothesis. The 
student offered some evaluative judgement by suggesting that the pedestrian count data may not be 
totally reliable because it was only collected on one occasion. This response covers each part of the 
requirement of the question but does not offer the detail required for Level 3. (Level 2- 5 marks)  
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Limitations of less successful responses 

Less successful responses tended to reflect on one part of the question, by either identifying basic results 
or making simple observations about conclusions. In some cases both results and conclusions were 
referenced very basically or were not linked to the original aim of the enquiry. 
The following example shows an example of a basic response which achieved a Level 1. 
 
This response clearly identifies the title of the enquiry and the answer is related to it. There are a series of 
basic points which are not particularly linked. The student makes basic observations about data collection 
methods (environmental quality) and also offers some evaluative judgements, such as how estimating the 
number of jobs affects accuracy and how not interviewing local people may limit conclusions. Overall there 
are a number of basic points but the whole response lacks the clarity required to reach Level 2. (Level 1 – 
3 marks) 
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Support and guidance  
Our reports on the exams are part of a suite of support we offer to enhance your understanding of our 
assessments and your students’ performance.  
 

Mark ranges and award of grades 

Grade boundaries and cumulative percentage grades are available on the results statistics page of 
our website. 
 

Enhanced Results Analysis (ERA) 

Use our exam results analysis tool to create and customise different reports to help understand your 
students’ performance. 
ERA is our free online service for you to gain a detailed insight into your students’ results. You can: 

• analyse your students’ scores for each exam question 
• identify topics, skills, and types of question where students may need further support 
• compare your students’ performance with those of other classes and with students in other AQA 

schools nationally. 

For more information on ERA, log in through Centre Services. 
 

Professional development 

Attend one of our feedback courses where you can review example responses from students and 
commentaries from our examiners.  
 
  

http://www.aqa.org.uk/exams-administration/about-results/results-statistics
https://www.aqa.org.uk/professional-development
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Contact us 
 
Our friendly team will be happy to support you between 8am and 5pm, Monday to Friday. 
 
Tel: 0800 197 7162 
Email: geography@aqa.org.uk 
 
aqa.org.uk 
 

https://www.aqa.org.uk/
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