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Summary 
 

Overall performance.  
 

The purpose of this report is to highlight some areas of good practice and areas for improvement 
stemming from students’ answers in Paper 2 in 2024. Where appropriate, it will also offer guidance as to 
how future performances might be improved, for teachers and students.  

This was the sixth series of examinations for the current specification - the fourth sat by all of the 
students entered for the qualification. 

As part of this specification, students are ‘expected to draw on knowledge and understanding of the 
entire course of study’. There will be one 9-mark synoptic question in each paper for every examination 
cycle of this specification.  In 2024, the synoptic question in paper 2 was question 4 and it asked students 
to draw on knowledge from a paper 2 topic (Social Influence) and a paper 1 topic (Research Methods). It 
is pleasing to note that students are becoming more able to successfully answer these synoptic 
questions as the life of the specification continues.  

Students are required to show understanding of research methods, practical research skills and 
mathematical skills through-out all of the topic areas in both papers. Although there were some 
questions where many students did well, there were also some clear areas of weakness. It is highly 
recommended that centres provide as many opportunities as possible for students to develop their 
research methods skills. This may be done by including these skills at appropriate places within other 
topic areas, and by carrying out  practical work. It is also recommended that centres are aware of the 
specification content contained in Appendix A: mathematical requirements, as this is not exactly the 
same as the Data Handling content listed as part of the Research Methods topic. 

Because scripts are marked online, there are some specific concerns about the ways students use the 
answer booklets and additional sheets, which centres need to be aware of so that they can advise their 
students accordingly:  

• Most students are now using the additional sheets provided at the back of the booklet to 
continue answers that do not fit within the allocated area.  Where the additional sheets are used 
to finish an answer, it is helpful if students indicate that they have done this in the main answer 
booklet 

• Students should be encouraged to clearly identify which question they are answering on the 
additional sheets. Where there are several questions with similar numbers, it is important that 
students identify the correct one - for example, writing ‘2.2’ rather than just ‘2’  

• Students should be encouraged to write in black ink because lighter colours do not scan well and 
make it harder for examiners to read students’ work.  

• Students should be encouraged to use sensibly sized writing as tiny handwriting results in 
answers that are very challenging to read. They should also be encouraged to write as legibly as 
possible.  
 

Comments relating to students’ performance on specific questions are provided below. It is hoped that 
these comments will be helpful in guiding the teaching of the specification and the preparation of 
students for future exams.  
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Areas where students performed well. 
General strengths seen in Paper 2 in 2024 included the level of AO1 knowledge. This was seen in answers 
to both of the definition type questions (Q2 and Q17). Students also did well in answering other 
questions with AO1 elements, such as the personal space question (Q7), when describing studies (Q4, 
Q11), theories (Q8, Q13) and intervention/therapies (Q20). 

Evaluating named studies/theories (Q3.4, Q15, Q18) was often carried out successfully when the question 
was read accurately.   

Some elements of the mathematical skills were areas of strength, particularly the questions requiring the 
use of the data handling skill of interpreting the display of quantitative data (Q12.2 and Q12.3). 
 

Areas where students performed less well. 
Issues seen in previous years continue to be in evidence in 2024. In particular, issues around the 
misreading of questions, not addressing the command term, not answering the actual question and an 
over-reliance on the stimulus material. These errors unfortunately resulted in students, who often seem 
to have relevant knowledge, receiving few or no marks for questions they may otherwise have achieved a 
much higher mark for.  

Another issue was the imbalance in the amount written for each element of a question. This is a 
downside to students feeling more comfortable addressing the AO1 element as it can often result in a lot 
more being written than the marks can actually reward. This also has a knock-on effect on the AO2/AO3 
marks. An example of this is shown for Q11. 

Although understanding of the research method topics has shown some improvement in recent papers, 
it was concerning to see that less than 50% of students were able to correctly identify the independent 
variable in a described study (Q9.1).  

Understanding of research methods and practical research skills is a fundamental element of 
psychology. This is reflected in the composition of the papers for 8182 where at least 20% of the overall 
marks are awarded for skills, knowledge and understanding in relation to research methods. The 
specification states that ‘These skills should be developed by studying the specification content and 
through ethical, practical research activities. It is important therefore that the research methods topic is 
not just learnt as a stand-alone topic but is  integrated into each of the other topic areas. The scheme of 
work for Paper 1 available on the AQA website includes some examples of research methods being taught 
alongside other topic areas.  Scheme of work: Paper 1 Cognition and behaviour) 
https://www.aqa.org.uk/subjects/psychology/gcse/psychology-8182/teaching-resources 

At least 10% of the overall assessment of 8182 is for the use of mathematical skills. These marks make a 
difference to the students’ final grade. Although these questions were generally answered well, this year 
there were some notable exceptions. In Q3.2, many students lost marks  by rounding 37.5 downwards to 
37 rather than upwards to 38, and by not rounding to 2 significant figures . In Q12.1, only 50% of the 
responses correctly identified the median. The error here was caused by confusion about how to deal 
with an even number of scores or presenting a descriptive statistic that was not asked for – generally the 
mean. 

 

 
 
 
 
 

https://filestore.aqa.org.uk/resources/psychology/AQA-81821-SOW.DOCX
https://www.aqa.org.uk/subjects/psychology/gcse/psychology-8182/teaching-resources
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Social influence 

Questions where students performed well. 
Q3.1 
Around 40% of students got full credit for this question, and  around 90% received at least 1 mark. Where 
full marks were not awarded, it was generally because the example of proximity that was ‘the participant 
could not see the person receiving the shock’ was missed.  

The most common wrong ‘example’ was ‘participants were ordered to by the researcher’ (as seen in the 
first box of Script A). However, this is only an example of obedience rather than an example of how 
obedience is affected by authority or proximity. 

Script A

 
 

Another common issue was the same example being split across both vertical boxes, e.g. ‘when 
researcher wore a lab coat’ and ‘when researcher wore everyday clothes’, (as seen in Script B). 

It is important in these types of questions that students write enough information to clearly identify their 
answer. Students who know the answer risk losing marks if they do not write enough. 

Script B

 
 
 



Copyright © 2022 AQA and its licensors. All rights reserved. 6 of 26  

 

Q4 
Both of the 9-mark questions in the 2024 Paper 2 used a 3/3/3 assessment objective  split. This has been 
used slightly less in past papers than the more common four/ five split. This may be a reason that for the 
synoptic question (Q4), more than a quarter of students received a mark of 6 or more. This is higher than 
in previous years and may have been because the evaluative comments that were not about the research 
method (as per the AO3 element of the question), were still often relevant to the AO2 element and could 
therefore be credited.   

Common errors include evaluating Asch’s study rather than the research method used (i.e. a laboratory 
experiment) and the imbalance in the amount written for each element of a question. Script C is an 
example of a level three/detailed answer that has a good balance of all of the assessment objectives.   

 

Script C 
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Questions where students performed less well. 

Q2 
Over three quarters of students received at least 1 mark for this question, however only around a quarter 
received both available marks. This shows that there was relevant knowledge present in the majority of 
answers, however the technique in answering the question was often flawed, or the accuracy of the 
knowledge was lacking. In definition type questions, it is important that all of the words within the 
phrase are defined. Not doing so was a main reason that marks were lost in this question. This occurred 
most commonly with the word ‘behaviour’, (as seen in Script D). The other most common error was 
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answers that strayed into outlining the meaning of related terms such as ‘deindividuation’, ‘conformity’ 
or ‘social loafing’, (as seen in Script E).  

 

Script D 

 
 

Script E 

 
Q3.3 
Only 50% of students achieved at least 1 mark and almost 10% of students made no attempt to answer 
this question. However, there were also some excellent responses which were detailed and discussed 
how features such as order effects and participant variables would affect the results of a study and 
therefore increase or decrease validity/reliability. Apart from a lack of understanding of the concepts of 
validity and reliability, one common error here was not addressing both concepts (as seen in Script F). 
This immediately limited the possible marks to 2. 

 

Script F 
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Q3.4 
Although this question was about a named theory, less than 50% of students were awarded any marks 
and only 15% received 3 marks. Many answers just described Milgram’s theory, or his experiment(s). The 
other most common reason for marks not being awarded was giving an evaluation of Milgram’s study 
without any reference to how this would impact on his theory (as seen in Script G). It was possible to use 
his study as an example of supporting research evidence or as support for other points (such as the 
theory not fully explaining why some people are less obedient than others). Script H shows how this is 
different to simply evaluating the study. 

 

Script G 

 
Script H 

 
 
Common misunderstandings. 

Q2 

Collective behaviour is not when people in groups all act the same way. 
A common misunderstanding about the term ‘collective behaviour’ is that when people are in a group, 
they automatically act in the same way. This does often happen, but it is not always the case and nor is it 
part of the meaning of this term. 
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Language, thought and communication. 
Questions where students performed well. 

Q7 
Around 80% of students were able to achieve at least 1 mark by naming an accurate factor.  ‘Culture’ and 
‘gender’ were the most popular answers. Answers that just affect the amount of space available without 
altering the personal preference for space between self and another were not creditworthy (e.g. a 
crowded room). Good answers provided a comparison between 2 groups to show the effect of the factor 
and they focused on the amount of space rather than level of comfort (as seen in Script I). 

There is some variation in the research findings in this area, in particular, there are some findings from 
recent research that contradict those found previously. Therefore, the mark scheme has been written as 
a comprehensive guide for examiners and teachers. However, it is important to note that students do not 
need to know all of this research, nor the researcher or date of the research included in the mark scheme 
to gain full credit in this question. 

Script I 

 
Q8 
Although this was one of the least attempted questions on the paper, over 65% of students gained at 
least 1 mark and over a third gained at least 3 marks. The most common error was confusing the Sapir-
Whorf hypothesis with Piaget’s theory. Quite a high number of answers also included information about 
the variation in recall of events and recognition of colours in Native American cultures. This could be 
used to support/evaluate the hypothesis, but it is not relevant as part of a description. Script J is an 
example of a level 2/clear answer. 

Script J 
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Q10 
This 6-mark ‘design a study’ scenario question saw over 50% of students achieve at least 3 marks and 
over 80% getting at least 1 mark. The majority of answers were based on Yuki’s study of emoticons. 
Common reasons for lost marks were the described task not investigating the facial expression of 
surprise. When this was the case, it was generally just investigating sadness and happiness. Issues with 
accurately identifying whether the data collected would be qualitative or quantitative also occurred 
frequently. (Please also see the section below on ‘Common misunderstandings’).Script K is an example of 
full mark answer. 

Script K 

 
 

Q11 
The 6-mark question on Von Frisch’s bee study saw almost 90% of students receive 1 or more marks and 
almost 50% getting 4 or more marks.  Some of the less successful responses confused details of the study 
or missed out key features such as the distances of the sugar-water from the hive. Script L provides an 
example of the issue with the imbalance in the amount written for each element of a question. Here there 
are 12 lines used for the description/AO1 and only 6 for the evaluation/AO3. Although an answer does not 
need to be balanced to score a high mark, it is likely that answers such as these will miss available marks 
for some of the assessment objectives because they have spent too much time just on AO1. 
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Script L 

 
Questions where students performed less well.   
 
Q9.2 
Despite only around a quarter of answers receiving the full 3 marks, this was the highest scoring short 
evaluative question on the paper. Responses that got full credit discussed features of the study which 
were stated in the stem, such as opportunity sampling and the use of videoclips.  Many answers were 
generic (as seen in Script M) or included under-developed points (as seen in script N), meaning that they 
scored less highly   than expected despite evidence of relevant knowledge. 
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Script N 

 
 
Common misunderstandings. 

Q10 

The use of words does not automatically mean that data is qualitative.  
When the data being collected is in word form, but the intention is to count the number of each answer, 
then it is not qualitative. Examples would include when questions only have a very limited number of 
answers, e.g. asking ‘is this surprise?’ (i.e. answers = yes/no) or having a number of emotions that need to 
be identified by name, but with the intention that the number of answers for each one are then counted. 
These are the types of answers that are likely to be recorded on a tally sheet - which may be a way of 
helping students to understand when they are quantitative despite involving a word.  
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Q11 

Von Frisch’s study was not lacking because he didn’t investigate the effect of 
water. 
Although it is true that other researchers have found that putting food in the middle of a body of water 
changes the behaviour seen by Von Frisch, it is not a weakness of his study that he did not discover this. It 
is relevant to say that more recent research has found that there are things that affect whether or not the 
behaviour seen by Von Frisch is carried out by bees, but it is not a robust evaluative point to say that 
research is lacking simply because it did not investigate every possible aspect that could be relevant to a 
particular topic. A similar issue often arose with answers evaluating Kaij’s twin study of alcohol abuse 
(Q18).  

 

Brain and neuropsychology 
Questions where students performed well. 

Q13 
The 4-mark question on Hebb was the least attempted question on the paper with 15% of students not 
providing an answer. However, over 25% of the responses were level 2 (clear answer). This suggests that 
those students who did know the theory, knew it well. Script O is an example of a level 2 (clear answer). 

 

Script O 

 

 
 

Q15 
On the whole, the question was answered well with around 60% of students presenting a level 2 (clear 
answer). Common errors included giving a description of the study rather than an evaluation or 
addressing Penfield’s study instead. Issues with addressing the use of radioactive gold occurred 
frequently. (Please see the section below on ‘Common misunderstandings’). Script P is an example of a 
level 3/detailed answer. 
 



Copyright © 2022 AQA and its licensors. All rights reserved. 15 of 26  

 

 

Script P 

 

 
Questions where students performed less well. 
 

Q12.4 
The scatter graph showed a positive correlation so it was expected that responses would focus on the 
fact that this does not show a cause-and-effect relationship and that there may be another factor causing 
anxiety and/or language difficulties. Less than 50% of answers did this and less than 25% did this well 
enough to receive both available marks. A common incorrect response was trying to identify particular 
pieces of data from the results table which seemed to be less supportive of the positive correlation. 

 

Q12.5 
This 6-mark question on neurological damage saw only around 2% of students achieve full marks. 
However almost 60% received more than 2 marks. Students seemed to be quite knowledgeable about 
the different areas of the brain and the functions they are linked to, but fewer students were able to then 
write explicitly about behaviour and motor abilities that are affected by damage to these parts of the 
brain. (i.e. they knew that the cerebellum is linked to balance but did not write that damage to it could 
lead to someone losing their balance). The required elements were often not all addressed, especially 
localisation of function. This immediately limited the available marks. Script Q is an example of a level 
3/detailed answer. 
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Script Q 

 

 
 

Q14  
This 4-mark ‘design a study’ scenario question was less accessible to students than Q10. A wide-ranging 
acceptance of the meaning of a stressful social situation was used when marking these answers in order 
to ensure they were marked in a way that recognised students’ psychological knowledge. Although two-
thirds of students were able to obtain at least 1 mark, less than 5 % achieved a mark of 4. The reason for 
this was almost always because of the description of data and the justification for its collection. One 
commonly seen incorrect answer was simply stating that they would record whether or not there was 
fight/flight or tend/befriend behaviours – rather than giving some idea of what relevant behaviours they 
might measure (e.g. how many participants ran away). The other most commonly seen incorrect answer 
was misunderstanding the requirement of this part of the question and stating whether the data would 
be quantitative or qualitative. It is helpful for students to be aware of what appropriate data in 
psychological research would be (i.e. measurable). When the required answer is around the quantitative 
or qualitative nature of data, this will be made clear within the question. Script R is an example of a 
stronger answer. 
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Script R 

 
 

Common misunderstandings. 

Q15 

Injecting radioactive gold is not necessarily dangerous. 
Answers evaluating Tulving’s ‘gold’ memory study often addressed the danger of the radioactive gold 
injection as an ethical issue, however they rarely identify the fact that the participants were volunteers, 
had given their consent and that the half-life of the isotope used was around 30 seconds (meaning that 
the risk to the participants was actually very small). Another related misunderstanding seen quite often 
was that the gold was injected directly into the brain – which would no doubt be dangerous. However, 
the gold was actually injected safely into the body and taken up into the brain via the blood stream. 

 

Psychological problems 
Questions where students performed well. 

Q17  
Although two-thirds of students received at least 1 mark, only one-third received both marks. As with Q2, 
most students appeared to have good knowledge of this term, but the technique in answering the 
question was flawed as all of the words within the phrase were not being defined. This occurred most 
commonly with the word ‘genetic’, (as seen in Script S). Script T is an example of an answer that 
accurately defined the term and both words. 
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Script S 

 

Script T 

 
 

Q18 
Around 60% of students received at least 1 mark for this answer. However, given that it is a question 
about a named theory, it is perhaps surprising that only 20% received all 3 marks.  Popular choices for 
evaluation related to the nature of Kaj’s sample, although many responses lacked the clarity needed to 
get full credit. For example, phrases such as ‘it lacks generalisability’ required elaboration both in terms 
of exactly what was not ‘generalisable’ and what ‘lack of generalisability’ implied (see Script U for an 
example of an answer that addresses this area well). The most successful responses tended to include 
another evaluative point, such as the gathering of subjective data from interviews with the participants 
and their families lacking some validity (see Script V for an example of an answer that addresses this area 
well), and the issues around the finding of participants from the Temperance Board records. (Please also 
see the section below on ‘Common misunderstandings’) 

 

Script U 
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Script V 

 

Q20 
This 9-mark question also used a 3/3/3 assessment objective split. Although the marks were not as high 
as they were with Q4, over 20% did achieve a mark of at least 6 and almost 60% achieved a mark of 3 or 
more. The responses to this answer did not make as effective use of the conversation as was seen with 
Q4. It is important that students are aware of how to effectively use a conversation or similar material 
when they are asked to refer to it in their answer. Script W is an example of an answer that addresses AO1 
and AO3 well enough to meet the level 3/detailed descriptors, however the AO2 is not as strong. 
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Script W 
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Questions where students performed less well. 

Q19 
This 6-mark question on changes in the recorded rates of mental health problems was also split over all 
of the assessment objectives. Less than 1% achieved full marks for this question, however two-thirds 
received at least 2 marks. A common error was mixing up the change in the recorded rates of mental 
health problems (which is an increase) with the decrease in discrimination mentioned in the stem (see 
Script X for an example of an answer that does this). Another common reason for losing marks was not 
addressing all of the required elements - increased awareness of mental health problems, a decrease of 
the social stigma and referring to the article. Script Y is an example of a script that deals well with the AO1 
and AO3 elements but does not include any AO2. This immediately limits the available marks to 4. 
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Script X 

 

Script Y 
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Common misunderstandings. 

Q16.3 

Self-management programmes are not managing your addiction by yourself. 
Many students seemed to not know what a self-management programme is and thought it involved 
managing your addiction at home, either alone or with some form of programmes to watch (see Script Z 
for an example of this).  

Another misunderstanding in this question seemed to be around how to refer to the conversation in a 
way that supports the rest of the answer. Many answers just referred to the conversation and made no 
relevant connection to self-management programmes. 

Script Z 

 
 

Q18 

Studies do not need to consider every possible aspect in order to be a good study. 
A common misunderstanding seen in questions asking for a study to be evaluated was the idea that 
because it had not considered a certain aspect, it was lacking in some way. While it is appropriate to say 
that a theory is reductionist because it has a limited focus, this is not the case with studies. These are 
specifically designed to look at certain aspects. Scripts 1 and 2 show some examples of this type of 
answer.  
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Script 1 
 

 

Script 2 
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Support and guidance  
Our reports on the exams are part of a suite of support we offer to enhance your understanding of our 
assessments and your students’ performance.  

 

Mark ranges and award of grades 
Grade boundaries and cumulative percentage grades are available on the results statistics page of 
our website. 

 

Enhanced Results Analysis (ERA) 
Use our exam results analysis tool to create and customise different reports to help understand your 
students’ performance. 

ERA is our free online service for you to gain a detailed insight into your students’ results. You can: 

• analyse your students’ scores for each exam question 
• identify topics, skills and types of question where students may need further support 
• compare your students’ performance with those of other classes and with students in other AQA 

schools nationally. 

For more information on ERA, log in through Centre Services. 

 

Professional development 
Attend one of our feedback courses where you can review example responses from students and 
commentaries from our examiners. 
  

http://www.aqa.org.uk/exams-administration/about-results/results-statistics
https://www.aqa.org.uk/professional-development
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Contact us 
Our friendly team will be happy to support you between 8am and 5pm, Monday to Friday. 

 

Tel:     01483 477 822 

Email: psychology@aqa.org.uk 

 
 
 

mailto:psychology@aqa.org.uk
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